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The Language Situation among the Indians of Yemen:
A Sociolinguistic Study
By
Muhammad Yusuf Nofal

Supervised by
Prof. Bader S. Dweik

Abstract
This study aimed at investigating the language situation among the
Indians of Yemen. The theoretical framework of the current study was
based on Fishman (1989) and Sridhar (1992). In order to achieve the
objective of the study, the researcher posed five questions concerning the
background of the Indians of Yemen, their proficiency in both languages,
domains of use for each language, their attitudes towards each language
and the factors that helped them maintain or lose the Indian native
languages.
This study was conducted on the Indians of Yemen, i.e. the people of
Yemen who descended from Indian origins living in the city of Aden. The

xii

sample was selected purposively and it included 86 participants who
responded to a six-section language questionnaire. The language
questionnaire was originally delivered to 100 participants. However, only
86 forms were filled out and returned. The language questionnaire was
validated by a panel of experts in the fields of applied linguistics and
sociolinguistics. The reliability of the questionnaire was obtained via
calculating Cronbach's alpha.
Results showed that although the Indians have settled in Aden for
over 170 years, some of them still maintain the Indian ethnic languages.
Results also showed that the Indians have good command in the Indian
native language skills, especially speaking and listening. In addition, there
is a strong relationship between language maintenance and non-linguistic
factors like the family and home. In addition, the researcher suggested
several ideas for future research like conducting similar studies on other
ethnic groups in Yemen such as Jews, Persians and Somalis.
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الوضع اللغوي بين الهنود اليمنيين :دراسة لغوية اجتماعية
إعداد
محمد يوسف نوفل
بإشراف
أ.د بدر سعيد دويك
الملخص
هدفت هذه الدراسة إلى دراسة الوضع اللغوي بين الهنود اليمنيين ،واعتمد الباحث على
اإلطار النظري لفشمان ( )9191و سرايدار ( )9111و لتحقيق هدف هذه الدراسة طرح الباحث
خمسة أسئلة تتعلق بالخلفية االجتماعية والقدرة اللغوية و مجاالت استخدام كل لغة واتجاهات
الهنود اليمنين اللغوية نحو كل لغة ،وكذلك العوامل التي ساعدت الهنود اليمنيين على المحافظة
على لغاتهم األصلية أو فقدانها.
أجريت هذه الدراسة على مجتمع الهنود اليمنيين وهم اليمنيون المنحدرون من أصول
هندية والذين يعيشون في مدينة عدن .أما عينة الدراسة فقد تكونت من مئة مشارك ومشاركة تم
اختيارهم بشكل هادف ،ولكن الذين أجابوا عن االستبانة اللغوية كانوا  98مشاركاً ومشاركة وقد
عرضت هذه األداة (االستبانة) على عدد من الخبراء في مجال اللغويات التطبيقية ،وعلم اللغة
االجتماعي؛ وأبدوا مصادقتهم عليها ،واستخدم الباحث معامل كرونباخ ألفا للتحقق من ثباتها.
أظهرت النتائج أنه رغم سكن الهنود في مدينة عدن لمدة تزيد على  971عاماً ،إال أن
بعضهم ما زالوا يحافظون على لغاتهم الهندية ،ويمتلكون مهارات جيدة في المحادثة واالستماع.
فضالً عن ذلك ،تبين أن هنالك عالقة قوية بين المحافظة على اللغة و عوامل أخرى غير لغوية
كالعائلة والبيت .وفي النهاية قدم الباحث عدة توصيات منها إجراء دراسات مماثلة على
مجموعات

عرقية

األخرى

في

عدن

مثل

اليهود

والفرس

والصوماليين.

Chapter One
Introduction
1.0. Introduction
This chapter casts light on the study in general. It begins with the
background of the study. Then it elaborates on the Indians of Yemen,
statement of the problem, objectives of the study, significance of the study,
research questions and limitations of the study. Finally, it ends with
definition of the terms used in the study.

1.1. Background of the Study
Immigration is natural to people as flight is to birds. Throughout
history, generations of immigrants have moved from one place to another
for many reasons and so have their languages.
Group immigration, either voluntary or involuntary movements of
people speaking one language into the territory of people speaking another,
takes place due to various reasons. The most common reasons of
involuntary immigration are political (e.g. wars, conquests and the colonial
policies), and natural disasters such as draught and famine. The reasons
behind the voluntary immigration can be religious (e.g. the immigration of
some Persians to the Arabian Peninsula due to the spread of Islam) or
economic as in the case of the immigration of Yemenites to the USA.
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Group immigrations have created many problems in macrosociolinguistics. One of these problems is the situation of minority
languages which has recently climbed up the ladder of sociolinguistics.
There is evidence from a number of sociolinguistic studies performed all
over the world that when languages are in contact, the powerful language
dominates and the other language may be replaced or the two languages
will be used side by side in a diglossic relationship (Fishman, 1989). In
some cases, the immigrant language dominates the host language as the
case of English and native Indian languages in America, Australia and
Canada. The host language may dominate the immigrant language as the
case of French and Arabic when the Arabs immigrate to France. A third
possibility that may come into existence is when both the host language
and the immigrant language are used side by side in different domains. In
this regard, the use of Arabic and Hebrew in the occupied lands of
Palestine embodies a vivid example of such diglossic use of two languages
in contact (Kittaneh, 2009).
Yemen is one of the countries in the Middle East that witnessed
waves of immigration to different regions. Also, immigrants from different
parts of the world such as Somalia, Iran, Turkey, Europe, Pakistan and
India have settled in Yemen throughout the years.
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Different sources showed that the Indian immigration to Aden took
place throughout the nineteenth century. Bawazir (2001), for instance,
reported that Indians had come to Aden before the British colonization in
1839. The second wave of Indian arrivals to Aden occurred in 1849 when
the British government allowed Indians to move to the city of Aden. Taher
(1997) reported that the number of Indians doubled to reach about 40% of
the citizens of Aden in 1849 transforming the city into an Indian one. The
third wave of immigration occurred in 1850 when Aden was totally
governed by the Indian government and was declared a free zone. It was
also reported that the Indian immigration to Aden continued till the 1920s.
One of the first Indian families to come to Aden before 1939 had
been Mijlashabsi family. This family was a highly educated family working
in the fields of education and publishing. Among them is Abdulazziz Khan,
who compiled an Arabic-English-Urdu dictionary in 1900. (Abdullah,2008)

1.2. The Indians of Yemen: A community profile
Indians are famous for their immigration all over the world; they
leave their homelands to different destinations, such as the United States,
the United Kingdom, the Arabian Peninsula, South Africa, Malaysia,
Singapore, New Zealand and Australia, for several reasons such as
political,

religious,

opportunities.

educational,

searching

for

better

economic
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The political causes are considered to be the major causes of the
Indian immigration to Aden, especially from 1849 onwards. In this regard,
Abdullah (2008) mentioned that the Indian influx to Aden resulted from the
colonizing policy that attracted the Indians to work in the then new British
colony of Aden. The Indian influx to Aden started, as it is reported by the
British Empire website, in 1839 when Captain Stafford Haines of the
Indian Navy landed from Mumbai with 700 men and a couple of Royal
Naval sloops in support and annexed Aden to the Mumbai Presidency.
Haines, who was appointed political agent in the territory, had the offices
of the new shipping agents manned with Indian clerks. Besides, the
Britain's chief official was also a Resident appointed by the Viceroy. The
Resident's staff was recruited from the Indian Army, or even the Indian
civilians.
According to the British Empire website, Aden opened its frontiers
to the newcomers after the British colonization. In 1850, Aden was
declared a free zone. The number of Indians markedly increased as a result
of annexing Aden to India. Consequently, Indian merchants ran the trade,
Indian rupees were the standard currency and Indian words and customs
laid a veneer of Indian culture on the Arab world there.
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Amshoush (2003), who quoted some French travelers, indicated that
some Muslim Indians passed through Aden while they were going to
Mecca, where Muslims go for religious reasons. They found it an excellent
place for them to live in and to build up their wealth by trading there.
Indians were attracted to Aden due to its location on the route from India to
the Arabian Peninsula and vice versa.
The political, economic and religious causes, that triggered the
Indian immigration, generated other social causes when the Indian
immigrants found a better life in the then new colony; they decided to settle
down. Therefore, other Indian families followed their paterfamilias to live
together.

1.3. The current Indian community in Aden.
According to Taha (1969), the 1963 census conducted by the British
government, showed that there were 10,000 Indians in Aden. The Indians
organized themselves on the basis of regional and religious affiliations.
They came from different parts of India which included Hindus, Sikhs,
Christians and Muslims. Due to the absence of any official census,
Abdullah (2008) pointed out that the majority of the Indians are Muslims
nowadays and the approximate number of the Muslims is about 10,000.
(p.34)
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The data obtained from the pilot study which was conducted by the
researcher showed that most of the Indians came from different coastal
states in India such as Gujarat, Maharashtra (especially Mumbai and Pune)
and Chennai (especially Madras). Therefore, the Indian community in
Aden was a multilingual community with Gujarati, Hindi, Urdu,
Malayalam, English and other spoken languages. (See Appendix (E), p.
122 for the map of India). Nowadays, the Indian community in Aden is still
multilingual. They speak Arabic, English, Hindi, Gujarati and Urdu in
addition to other languages.
Abdullah (2008) stated that three major Indian subgroups, who have
settled in Aden, were Hindus (or Bannyan), Al-Buhra and Khuja. The three
sects were craftsmen, merchants and civil servants. Regarding religion, the
majority of the Indians in Aden were Muslims. However, some were
Hindus and Sikhs.
Nowadays, Most of the Indians of Yemen live in greater Aden city.
They live in several areas such as Crater (i.e. Aden), Ma'ala and AlTawahi. Some are scattered all over the city. Owing to the ethnic diversity
of immigrant groups in Aden, Indians, as well as other groups lived
together in neighbourhoods distributed all over the city such as Al-Khussaf,
Hussain square, Al-Qatee' and Al-Hunood square. Nevertheless, some other
parts of Yemen such as Sana'a, Tai'z and Al-Hudaida received a
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considerable number of Indians during the twentieth century. (See
Appendix (F), p. 123 for the map of Aden)
The first generations of the Indian immigrants to Aden were
composed of a mixture of literate and illiterate individuals. Whereas the
former were civil servants, clerks and the military forces, the latter were
artisans and workers. The Indians currently enjoy a high level of education.
This is due to the compulsory and free educational system in the Republic
of Yemen. Their children can attend public and private schools, colleges
and universities. They obtain high educational degrees. Among them, there
are teachers, engineers, lawyers, doctors and professors. Today, the Indians
of Yemen are considered the fifth generation.
The Indians of today are well educated and fill all kinds of posts in
public and private sectors. Some of them run their own trade; they have
contacts with Indian markets via importing and selling different kinds of
Indian products, such as Indian spices, perfumes and incense in Aden.
There is a market in Aden called ‘Al-Buhra Market’ which is specialized in
selling Indian goods. It is reported that a large number of Indians occupy
administrative posts in banks, firms, educational institutions. Indian
doctors, teachers, professors, lawyers, engineers and accountants can be
found in both public and private institutions. They enjoy such privileges
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because of the democratic language choice climate in Yemen as well as the
brotherly relations among the people in Yemen.
Owing to the increasing numbers of the Indian immigrants in the
nineteenth and twentieth centuries, several Indian institutions, namely,
schools, social and sports clubs, places of worship and restaurants were
built in order to serve the Indian community in Aden.
The Indians of Aden were aware of the multicultural atmosphere in
Aden. Thus, they constructed their own schools in order to preserve their
Indian identity and culture such as the Gujarati School (1919, Aden),
Anjaman Islam School (1902, Al-Tawahi), Bahi Lalji Islamic School
(1900s, Crater) and Mahatma Gandhi International School (MGIS) (1900s,
Crater). It was reported that MGIS is still open for several Indian festivals.
In addition, many cultural activities and celebrations take place there.
Regarding social and sports clubs, Abdullah (2008) reported that
several Indian clubs and associations have been founded since the 1930s
such as the Indian youth sports club, the Islamic Indian Association,
Anjman Islah Club which was established in Al-Tawahi city and had a key
role in the Islamic Indian Association and the Blue Star Sports Club.
Religion was very important to the first Indian generations. They did
not lag in constructing their places of worship. Several religious
foundations and facilities were built in different places of Aden. For
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example, different sources reported that the Hindus built at least six
temples which were Hingrag Mataggi temple, Mayshnaf sereenajer temple,
Hatooman temple, Jian swetemper temple and Shankro Hindu Temple. All
of these temples are distributed all over Crater. Besides, there was Sheree
Hindu Smashan Crematory in Huqqat Square. Muslim Indians built several
mosques to practise their religious rites. The Shiite sect built their own
mosque which is called "Shiite Mosque", the Buhra sect built " Al-Buhra
Al-Ismailia Mosque" and there are many mosques for the Sunni sect as
well.

1.4. Statement of the problem
The existence of two languages in any country such as the host
language and the immigrant language may influence the status of each
language. Thus, the researcher decided to investigate the languages being
used by the Indians of Yemen in different situations, their proficiency in
each language and their attitudes towards both the ethnic language(s) and
Arabic. The study also attempted to highlight the extra-linguistic factors
that encouraged them to either preserve or lose their language(s).

1.5. Objectives of the study
The purpose of the current study is to investigate the language
situation among the Indians of Yemen and to explore the Indian language
background, the level of proficiency in the four language skills, to examine
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the domains of its use, their attitudes towards each language and the factors
that either support language maintenance or language shift in their
community.

1.6. Significance of the study
There is already an extensive literature on the language situation of
the immigrant languages all over the world. However, there is a shortage of
studies conducted in this area of the Middle East, especially in Yemen.
Although many researchers in Jordan such as Dweik (1986, 1999 and
2000), Al-Khatib (2001) and Al-Nahar (2009) studied the issue of
immigrant languages in contact with native languages, very few studies
were conducted in the Arab world. Consequently, the current study may
help fill this gap.
Besides, the significance of the study stems from the fact that the
chosen population is rarely investigated. Therefore, this study may
hopefully fill another gap in the literature. Also the method used in this
investigation is a mixed one containing both qualitative and quantitative
analyses. Consequently, this gives the current study more significance.
Moreover, the current study is significant as it highlights the language
behavior of the fifth generation of the Indians of Yemen. Last but not least,
the current study is beneficial for scholars, educators, students as well as
members of the selected community.
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1.7. Questions of the study
In order to accomplish the aforementioned objectives, the researcher
attempted to answer the following questions:
1. What is the language background of the Indians of Yemen?
2. How proficient are the Indians of Yemen in each language?
3. In what domains do the Indians of Yemen use each language?
4. What are their attitudes towards each language?
5. What factors have helped the Indians of Yemen to maintain or lose
the Indian ethnic language(s)?
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1.8. Limitations of the study
Due to the small size of the sample chosen in this research, the
findings of this study can not be generalized beyond the chosen sample.
The findings are also limited to the time and instruments used in the
investigation. The current study has been conducted in Aden - Yemen
during the first and second semesters of the academic year 2010/2011.

1.9. Definition of terms
 Language situation can be defined as the language use at a given
time and place; including such data as how many languages and what
kind of languages are used in the area by how many people, under
what circumstances and what attitudes and beliefs about language are
held by members of the community.
 Language maintenance can be defined as the degree to which an
individual or a group continues to use his/their language, particularly
in a bilingual or multilingual area or among immigrant groups.
 Language shift can be defined as the process of shifting away from
the use of the mother tongue into that of another language in
different language domains.
 Language attitudes can be defined as the feelings people have about
their own language variety or the language varieties of others.
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 Language proficiency can be defined as the ability of an individual
to perform in the four language skills, namely, listening, speaking,
reading and writing and language elements.
 Language domains can be defined as the different places, situations
and settings where people use language such as home, the
neighbourhood, school, church, work, etc… .
 The Indians of Yemen can be defined as the Indian citizens of
Yemen whose ancestors came to the city of Aden in the nineteenth
century and later became citizens of the Republic of Yemen.
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Chapter Two
Review of Literature
2.0. Introduction
This section is a review of the theoretical framework proposed by the
major scholars in this field and a review of some related empirical studies
that have been conducted in some areas in the world.

2.1. Review of theoretical and empirical literature
2.1.1. Review of theoretical literature related to language
situations, language maintenance and language shift.
The term ‘language situation’ is a major term in modern linguistic
theory. This term has been the concern of many scholars like Ferguson
(1971; 1996).
Ferguson (1971) elaborated on the term “language situation” and described
it as
the total configuration of language use at a given time and
place; including such data as how many and what kind of
languages are spoken in the area by how many people, under
what circumstances, and what the attitudes and beliefs about
language held by the members of the community. (p.157)
This definition draws a great emphasis on the following aspects of
language use:
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 The number of languages spoken in a certain community
 The number of users of the language(s) in question
 The domains of use of each language
 The attitudes towards each language
Moreover, Ferguson (1996) used the term “language situation” to refer to
"an aggregate of language varieties …and their patterns of
acquisition, use and modalities by and among various
linguistic communities within a particular geographical region,
whether national …subnational …and supranational."(p.17)
This definition sheds light on: the sum of languages that are spoken
in a certain community, the way they are acquired, as well as their
modalities in the speech community. This situation has led the researcher to
discuss language maintenance and language shift and their pioneers in the
field such as Fishman (1966), Kloss (1966), Weinreich (1974), Fasold
(1984), Hoffman (1991), Clyne and Kipp (1999) and Clyne (2001).
Fishman (1966) set forth the outline of this field by relating the
language situation to extra-linguistic factors such as psychology, culture,
and society, when different populations have contact with one another.
Accordingly, he briefly suggested and discussed three major topical
subdivisions of this field:
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1.

The habitual use of language at more than one point in
time or space under conditions of intergroup contact.

2.

The
antecedent,
concurrent
or
consequent
psychological, social and cultural processes and their
relationship to stability or change in habitual
language use.

3.

The behavior toward language in the contact setting,
including directed maintenance or shift efforts.
(p.424)

Kloss (1966) elaborated on the factors that enhance language
maintenance or hinder it. He suggested that the factors which foster it
include: religio-societal insulation, time of immigration, existence of
language islands, affiliation with denomination fostering parochial schools,
pre-immigration experience with language maintenance efforts and former
use as the only official tongue during pre-Anglo American period.(p.206)
Kloss considered the factor of religio-societal insulation to be “so
powerful as to enable those groups endowed with it to resist assimilation on
the ground of this one circumstance.”(p.206). He also proposed other
factors that influence the two extremes of language maintenance and
language shift such as the level of education, the numerical strength of the
group and the cultural/linguistic distance between minority and majority.
Similarly, Weinreich (1974) pointed out that when two languages are
in contact, the notion of bilingualism comes to existence causing different
problems such as language interference and bilingual individuals. He
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discussed the extra-linguistic factors that cause linguistic divisions
between the first language and the second language. He believed that the
extra-linguistic factors such as geographic areas, indigenousness, cultural
and ethnic groups, religion, race, sex, age, social status, occupation and
rural vs. urban population play a crucial role in affecting such linguistic
divisions. Consequently, he discussed them in detail. He suggested that
some ethnic groups stick to their mother tongue because “it becomes a
symbol of group integrity, based on the extensive emotional involvement of
the speakers with the language during the period of its acquisition in
childhood.”(p.100). Also, he believed that language shift takes place in
certain situations, domains and with certain people. Therefore, he defined
language shift as “the change away from the habitual use of one language
to that of another.” (p.16). He also stated that language shift indicates a
dominance of one language over another. Such dominance is explained in
terms of "the language usefulness in communication, a development of the
emotional involvement in the language, the function of the language in the
society and literary and cultural value that the language exerts." (p. 77)
Fasold (1984) identified language maintenance and language shift as
“the long-term, collective results of language choice.” (p.213). In addition,
he claimed that language maintenance takes place when “a community
collectively decides to continue using the language or languages it has
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traditionally used.” (p.213). He added that when “a community gives up a
language completely in favour of another one” (p.213), the phenomenon of
language shift emerges.
Fishman (1989) claimed that “what begins as the language of social
and economic mobility ends, within three generations or so, as the language
of the crib as well, even in democratic and pluralism-permitting
contexts”(p. 206). The current study is an attempt to examine the validity
of this claim.
Similarly,

Hoffman

(1991)

discussed

the

terms

language

maintenance and language shift. He pointed out that the expression
language maintenance refers to a situation where members of a community
try to keep the language(s) they have always used. On the other hand,
language shift takes place “when the community does not maintain its
language, but gradually adopts another one” (p.186). He also stated two
types of language shift; the ‘complete shift’ and the ‘incomplete shift’.
Moreover, Sridhar (1992) claimed that "speakers of Indian languages
tend to maintain their languages over generations and countries, even when
they live away from the region where it is spoken" (pp. 56-7). He also
reported several explanations for this maintenance such as group social and
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internal ties demonstrated in kin relationships i.e. constant contacts with
the out-of-state community and ethnic separateness.
Similar to Kloss (1966), Clyne and Kipp (1999) have elaborated on the
factors that enhance and impede language maintenance such as home,
religion, education, social networks. They have noted that "home has been
the key element of language maintenance, and if a language is not
maintained in the home domain, then it cannot be maintained elsewhere."
(p.47)
Likewise, Clyne (2001) elaborated on the importance of home in
language maintenance,

especially grandparents, pointing out

that

“grandparents rather than parents play an increasing role in the
intergenerational language maintenance.”(p.367)

2.1.2. Review of empirical studies related to language
situations, language maintenance and language shift.
The linguistic situation among minorities has been the concern of
many researchers such as Sridhar (1985), Dweik (1986, 1998 and 2000),
Al-Majali (1988), Holmes, Roberts, Verivaki and Aipolo (1993), Jaradat
(1997), Hatoss & sheely (2009) and kittaneh (2009).
Sridhar (1985) studied the phenomenon of language maintenance
and language shift among the Asian Indian speakers of Kannada in New
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York within the first generation of settlers in the United States. Data
were collected from a sample of twenty-one Indian families. The researcher
established a community profile to the community under treatment to
collect historical and sociological data. Besides, he distributed a fifty-fiveitem questionnaire to obtain data about language proficiency, domains of
language use and attitudes towards the ethnic language. The study showed
that the Asian Indian speakers of Kannada maintained their ethnic
language.
Dweik (1986) aimed at investigating the language situation among
three minority groups in Jerusalem, namely, Armenians, Assyrians and
Greeks. His work applied the American sociolinguistic method and theory
concerning the correlation between linguistic and non-linguistic variables
in relation to language maintenance among immigrant groups. The sample
consisted of 25 respondents from each group with a total of 75. Data were
collected via questionnaires, interviews and sociological information about
each group. Results showed that most of the respondents were multilingual.
In addition, their ethnic languages were used consistently in all domains
mentioned in the questionnaire (viz. home, school, social clubs, the church
and in writing personal letters). The attitudes were positive towards each
ethnic language.
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In her thesis, Al-Majali (1988) examined the language situation
among the Circassians of Jordan. She investigated language use, language
proficiency and language attitudes. The data were collected via
questionnaires, interviews and observations. Twenty-four Circassians
served as subjects of the study. Results indicated that Circassian language
was used only in the home domain and with friends and relatives of older
generations. Yet, subjects showed positive attitude towards their mother
tongue. Another result indicated that subjects lacked fluency in their
mother tongue. She asserted that “there is a decrease in the motivation for
Circassian language use.” (p.136)
Holmes et al. (1993) investigated the language situation among three
ethnic groups in New Zealand which were the Tongan, Greek, and Chinese
communities. They listed the factors that fostered language maintenance as
follows:
(1) Regular social interaction between community members, (2) use of
the mother tongue in the home, (3) positive attitudes towards the
language and high values placed on it to maintain ethnic identity, (4)
residential closeness, (5) resistance to mixed marriage, (6) support
for community language schools, (7) religious organizations and (8)
a positive orientation to the homeland.

22

Similar to Al-Majli (1988), Jaradat (1997) studied the linguistic
situation of four ethnic groups in Jordan. The four groups were the
Circassians, the Chechens, the Armenians and the Kurds. He tried to find
out the influence of some demographic variables including age, sex,
education and income on the respondents’ loyalty, attitudes and
competence in their ethnic languages. He analyzed a corpus of data
collected from a sample of 540 respondents by means of a questionnaire.
He pointed out that education and income were the most effective factors in
the three linguistic phenomena (i.e. loyalty, attitudes and competence). On
the other hand, results indicated that sex and age were the least effective
factors on the aforementioned phenomena.
Dweik (1998) studied language loyalty among the Yemenites of
Lackawanna/ New York in an attempt to identify the social, psychological,
historical, religious and linguistic processes that may affect the
maintenance of their mother tongue (Arabic) under the influence of the
majority language (English). He selected a fifty-person sample to be
interviewed and to respond to a questionnaire.
The investigation showed that the tightly-knit community, the
positive attitude towards Arabic, the habitual use of Arabic in different
locations and domains, the masjid (mosque) and its affiliated institutions,
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their pride of being Arabs and the internal marriage system had the
advantage of retaining the mother tongue as the subjects of the study
created a social island to support the maintenance of their language, culture
and religious practices.
Moreover, Dweik (2000) explored the ways in which the Chechen
language and culture were preserved in Jordan. He used a mixed method of
collecting data which were obtained from a sample of 100 participants.
Questionnaires were administered and supplemented by interviews. The
researcher also established a community profile.
Results showed that the social and cultural isolation, fostered by the
formation of social and cultural islands, had contributed to the maintenance
of the Chechen language and culture.
Likewise, Hatoss & Sheely (2009) examined the Sudanese
community in a regional settlement in South-East Queensland in Australia.
The study aimed to explore attitudes, perceptions and the actual use of the
mother tongue (Dinka) in a refugee context among adolescent and young
adult secondary school learners from the Sudanese community. Sixty-seven
Sudanese students served as subjects for the study. They responded to an
open-ended questionnaire.
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The researchers concluded that the Sudanese refugee community in
Australia was strongly attached to their mother tongue (Dinka). However,
due to pragmatic reasons, other languages are replacing the mother tongue
in various private and public domains. The researchers concluded that
while the study aimed to explore the potential impact of the refugee
identity on language maintenance and shift, the researcher hypothesized
that the desire to exit the refugee identity parallels with the desire to ‘exit’
the mother tongue. This study did not find evidence for this connection.
Instead, the Sudanese refugee youth reported a strong ethnic identity and a
strong attachment to their language (p. 143).
Kittaneh (2009) investigated the language situation among the
Palestinian Arabs of 1948 aiming at describing the languages being used,
under what circumstances, how proficient they are and their attitudes
towards their ethnic language (Arabic) and the mainstream language
(Hebrew).
Her sample consisted of seventy subjects who were selected
purposively from different cities and villages in the occupied lands of
Palestine. She used questionnaires and established a community profile
which served as a bank of information about the social background of the
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participants. The findings showed a diglossic use of both Arabic and
Hebrew; each language had its own domains and proficiency.
She also listed the following factors as being responsible for the
Arabic language maintenance:
 "The habitual use of Arabic in a variety of situations and
locations such as home, school and media.
 The religious affiliation of the majority of the
respondents with Islam.
 The Arabic nationalistic sentiments which associate
Arabic with great traditions and cultural heritage and
which unite and associate them with Arabs in the Arab
countries.
 The internal marriage and the tightly-knit community.
 The existence of institutions such as homes, masajid
(mosques), political parties, village councils, etc… .
 The feeling of oppression and discrimination and the
Israeli social segregation policies." (pp. 108-9)

The other side of the coin, which is language shift, has also been
investigated by many researchers such as Dweik (1992), Adley-Santamaria
(1997), Al-khatib (2001), Kumar (2001), Dashti (2004) and Kuncha and
Bathula (2004).
Dweik (1992) studied the linguistic and cultural maintenance among
the Christian Maronite Lebanese of Buffalo, New York. Fifty American-
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Lebanese who served as respondents to the questionnaire were
randomly selected. A mixed method of collecting data was utilized (viz.
community profile, participant observations, questionnaire and interviews).
Results indicated that language shift took place and "English became
the first language of the Lebanese respondents and almost half of their
parents.” (p.115). He referred to two main factors for such a result, namely,
communal factors and psychological factors. Among the communal factors
he mentioned were "the dispersal of the Lebanese throughout the city and
suburbs…weak family ties…mixed marriages and the high levels of
education they obtained" (pp. 116-7). The psychological factors are "a
change in habitual language use and a change in attitudes and perceptions
of Arabic." (p. 117)
Similarly, Adley-Santamaria (1997) investigated the factors that
impeded the White Mountain Apache (WMA) language shift. Sixty adults
aged from 18 to 91 were interviewed and responded to language
questionnaires. Results indicated that the changes of values resulted from
the Protestant missionary teaching against traditional spiritual beliefs and
ceremonies, worked as the key of language shift.
Likewise, Al-khatib (2001) investigated the Armenian community in
Jordan and the socio-demographic factors that enhance language shift from
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their ethnic group (i.e. Armenian) to the mainstream language which
is Arabic. Data were collected by means of questionnaires and interviews.
He used the snowball sample consisting of 110 respondents. He concluded
that the Armenian community was experiencing a gradual shift towards
Arabic that might lead to language loss.
Kumar (2001) investigated the language shift from a minority
language, Maithili, to a majority language, Hindi. He demonstrated the
gradual shift of Maithili speakers to Hindi. The use of Hindi by Maithili
speakers in most of the functional domains facilitates the formal shift from
Maithili to Hindi. The researcher discussed both the formal and functional
status of each language in India and then analyzed a sample of some dailyused structures among the native speakers of Maithili in the state of Bihar
in India. He concluded that "the shift from Maithili to Hindi is
unintentional and purely the result of contact…. Hindi is used by Maithili
speakers in all functional domains". (p.139)
Again, Dashti (2004) investigated the language situation among the
Kuwaiti Ajams. This study aimed at investigating whether the Kuwaiti
Ajams maintained or lost their mother tongue. Participant observation and
ethnographic recorded conversations techniques were adopted to obtain indepth analysis of Farsi maintenance and shift among Kuwait Ajams. He
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analyzed the social networks of each family when examining their
language choice.
Results showed that the grandchildren's generation of the two
families has shifted from Farsi to the language of the mainstream (i.e.
Arabic) due to several factors such as "migration, religion and
intermarriage which are relatively important. Consequently, it could be
argued that Farsi in Kuwait is likely to be extinct within the next one or two
generations." (p. 29)
Similar to their fellows, Kuncha and Bathula (2004) investigated the
role of attitudes in language shift and language maintenance among the
Telugu community in New Zealand. The study sought to investigate
language attitudes of mothers and children in the Telugu community and
how they were related to loss of language in an English speaking country.
The researchers chose a sample of fourteen mothers and twenty
children from the Indian Church in Auckland. Collection of data was
through self-reporting questionnaires and structured interviews from all the
respondents. The questionnaire covered five major areas (a) language
proficiency, (b) attitude towards English, (c) attitude towards Telugu, (d)
attitude towards bilingualism and (e) language maintenance. The findings
of the study revealed that although most of the Telugu people spoke their
own community language at home, the children were rapidly losing their
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language. The researchers concluded that "there is a clear evidence of
language shift among Telugu immigrants to New Zealand." (p.6)

2.2. Summary
This section included both the theoretical and empirical literature
related to the study. It consisted of two sections. Whereas the former
reviewed the theoretical framework of the chosen topic written by pioneer
scholars in the field such as Fishman (1966 and 1989), Kloss (1966) and
Weinreich (1974) and the theoretical perspective that the researcher leaned
against, the latter briefly reviewed some related empirical studies that have
been conducted in different regions in the world.
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Chapter Three
Method and procedures
3.0. Introduction
This section describes the population and sample of the study. It also
elaborates on the instruments and their validity and reliability. It concludes
with statistical analysis and procedures of the study.

3.1. Population and sample of the study
The population of the current study was the Indians of Yemen, who
came originally from India in the nineteenth century and settled in the city
of Aden and became citizens of the Republic of Yemen after the British
withdrawal in 1967.
From this population, the researcher selected a purposive sample that
consisted of 100 Indians who currently live in the city of Aden. The
researcher used the 'social network' model proposed by Milroy and Milroy
(1978) and approached the subjects through a third party, as a friend of a
friend who has access to the community. Two assistants who belong to the
community helped the researcher in distributing and collecting the
language questionnaire. They distributed the questionnaire among their
friends, people who work with them, some of their neighbours, and in some
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cases, they asked friends of them to distribute the questionnaire to some of
their acquaintance who belong to the selected community.
The selected sample covered several important demographic
variables, namely, different gender, age, place of birth, educational
backgrounds, occupation, marital status, origin of spouse, type of school
respondents attend and residential distribution. Table (1) shows the
demographic characteristics of the selected sample.

Table 1: Demographic characteristics of the selected sample
Sex
Age
(20 – 29)
(30 – 39)
(40 – 49)
(50 – 59)
60 and above
Total
Yemen
India
Other
Total
Secondary school or less
Diploma
BA
Other
Total
Student
Business
Education
Handicraft field

Male
12
13
9
6
4
44
Place of birth
39
3
2
44
Education
14
9
15
6
44
Occupation
3
16
9
6

Female
8
12
10
10
2
42

Total
20
25
19
16
6
86

40
1
1
42

79
4
3
86

10
12
18
2
42

24
21
33
8
86

8
6
5
0

11
22
14
6
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Sex
Male
Female
7
10
1
3
2
10
Total
44
42
Marital status
Single
14
10
Engaged
0
1
Married
25
32
Other
3
1
Total
44
42
Origin of spouse
Arab
15
10
Indian
16
18
Other
3
0
Unmarried
10
14
Total
44
42
Type of school respondents attend
Public Arabic schools
37
40
Private Arabic schools
3
0
Indian schools
1
1
Religious schools
0
0
International schools
3
1
Total
44
42
Residence
Indian neighbourhood
4
8
Arabian neighbourhood
20
5
Mixed neighbourhood
19
29
No response
1
0
Total
44
42
Occupation
Civil service
Medical field
No Occupation

Total

17
4
12
86
24
1
57
4
86
25
34
3
24
86
77
3
2
0
4
86
12
25
48
1
86

3.2.0. Instruments of the study
To accomplish the objectives set for this study, the researcher used
the community profile technique suggested by Wolck (1972) and others.
The community profile included collected data about the Indians'
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background. It contained the sociological and historical data about
the community obtained from the literature available at the University of
Aden libraries, especially the faculty of education - Aden. Besides, the
researcher looked thoroughly for any relevant information online. Data
were also obtained from a pilot questionnaire that was delivered to some
members of the community. The pilot questionnaire was written in Arabic
and English. Thus, the respondents were given the option to fill either the
Arabic or English form and they chose the Arabic one. Twelve copies of
the Arabic pilot questionnaire were sent by email to friends of the
researcher. These friends served as assistants who belong to the community
in question. (See Appendix (A), p. 93 for the English pilot questionnaire).
The pilot questionnaire included twenty-two open-ended questions.
The questions covered different aspects of the historical and social
background of the Indian community such as the languages they speak, the
regional origins their ancestors came from, causes and patterns of
immigration, their residential, educational, occupational distributions and
institutions of the community. It also contained demographic data about the
respondents themselves such as gender, age, education, occupation, marital
status, place of birth, their regional origin in India and the time their
ancestors came to Aden.
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The data collected from the community profile helped the researcher
design and deliver the main questionnaire after its validity and reliability
had been achieved. Three assistants handed in and collected the copies of
the questionnaire from the respondents, as Bickerton (1971) suggested. He
suggested that seeking assistance from in-group people who have easy
access is fruitful in overcoming problems that the researcher may
encounter. For instance, some members of the selected community may
refuse to respond to the questionnaire because they are afraid of giving
personal information to strangers. Thus, he argued for the importance of
using assistants from the speech community in question because they
constitute a part of it. On this issue, Al-Khatib and Al-Ali (2005) stated that
"the method of using members of the same speech community had proven
to be very effective in collecting the data, and guaranteed a great deal of
cooperation on the part of the interviewees." (p. 193)

3.2.1. Questionnaire
After receiving the responses of the pilot community profile
questionnaire, the researcher prepared and designed the sociolinguistic
main questionnaire. The researcher made use of the previous literature and
related studies such as those of Fishman (1966), Dweik (2000), Al-Khatib
(2001), Kittaneh (2009) and Al-Nahar (2009). He adapted and modified
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them to suit the community under investigation. The questionnaire
was validated and tested before it was administered to a sample of
respondents from the Indian community in Aden. It was written in two
languages: Arabic and English, and the respondents were allowed to choose
the language they want to fill up the questionnaire.
The questionnaire consisted of six sections. A covering letter that
explained the purpose of the questionnaire and how to fill it up was
attached to it (p.105). The questionnaire started with a demographic
background section ( See Appendix (C), p. 105) which described the social
background of the participants.
The second section of the questionnaire ( See p. 106) aimed to find
out the linguistic background of the respondents' and their parents. It
comprised six open-ended questions each of which reflected the native
language of the respondents and their parents as well as the languages they
speak other than Arabic.
The third section of the questionnaire ( See p. 107) aimed at finding
out the respondents' proficiency in Arabic and the Indian ethnic languages.
This section included eight items which focused on various aspects of
language skills, i.e., speaking proficiency, understanding what a respondent
listened to, reading proficiency and writing proficiency. The respondents'
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task was to evaluate their proficiency in each language skill. Four
options were given and the respondents were asked to check the answer
that applies to them as follows:
1. V. good

2. good

3. accepted

4. weak

The fourth section of the questionnaire (See p. 108) aimed at finding
out the domains in which the respondents use each language. Eight
domains of use for each language were suggested including the home
domain, the neighbourhood, school, workplace, media, religion, emotional
self-expressions and other different situations. This section consisted of
thirty-four items which were distributed to the eight domains as follows:
Five items focused on language use in the home domain with
different family members such as father, mother, brother, sister,
grandfather, etc… in different occasions. The neighbourhood part
contained four items focusing on language use with neighbours, relatives,
etc..., in the neighbourhood. Four items were allotted to the school domain.
These items concentrated on language use with different people at school
such as friend and teachers, etc... The workplace part contained five items
which were centered on the use of language at work place with different
people such as fellow workers, boss, etc... and in different activities like
giving oral instructions. A set of four items was allotted to the use of
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language in media such as TV programmes, radio programmes,
books and newspapers. The following four items focused on asking about
language and religion (e.g. the language used with friend at the place of
worship, when praying, etc...). The next three items asked about the use of
language in different situations such as the language used with friend at
parties, on social occasions, etc... . The last part of this section consisted of
five items which dealt with the use of language in inner speech and
unconscious situations such as dreaming, expressing happiness, being
angry, etc... In this section, respondents were asked to check off the
language(s) they usually use when talking to different people at different
places on different topics.
The fifth section of the questionnaire (See p. 111) aimed at soliciting
the respondents' personal attitudes towards the Indian ethnic language and
Arabic. In this section the respondents were asked to check off only one
response that reflects their personal opinion towards the given languages.
This section consisted of nineteen items.
The sixth section of the questionnaire (See p. 112) aimed at
investigating the factors that supported the use of the Indian ethnic
language and Arabic. This section consisted of two parts. The first part,
which included fifteen statements, focused on the factors that were
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responsible for using the respondents' Indian ethnic language(s) such
as having two Indian parents helped to maintain the Indian ethnic language,
the family and the home play an important role in preserving the Indian
ethnic language, etc.... On the other hand, the second part, which included
six statements, focused on the factors that were responsible for using
Arabic such as the long residence in Yemen, Arabic is a vehicle of a highly
prized culture and civilization. Each statement was followed by three
options:

1. Agree

2. Neutral

3. Disagree

Although the researcher distributed one hundred copies of the
questionnaire, only eighty-six responses were received back.

3.3. Validity and reliability of the questionnaire
Having written the questionnaire, a panel of six professional jurors
who are experts in the field of sociolinguistics were requested to comment
on the suitability of the form and content of the questionnaire. The jurors
suggested and recommended different modifications that made the
questionnaire items clearer and more informative. For example, one of the
professors suggested the word ‘relatives’ instead of ‘siblings’. Another
professor suggested deleting few items and adding others instead. (See
Appendix (G), p 124).
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Regarding the reliability of the questionnaire, the researcher chose a
group from the population - but not from the chosen sample - to respond to
the designed questionnaire and then the same procedures were repeated
after about two weeks as a pilot study. The pilot study was conducted in the
second week of February of the academic year 2010/2011. Seven students
from Aden University were chosen purposively to fill up the questionnaire
and to rate the approximate time to fill it up. Two weeks later, the
questionnaire was distributed again to the same respondents. The
researcher used Cronbach alpha to measure the reliability of the
questionnaire. The estimated result, 0.838, showed that the questionnaire
items were consistent.

3.4. Procedures of the study
The researcher followed the following procedures in order to conduct his
research:
1. The researcher read several theoretical and empirical studies related
to language and society, language and ethnicity, language and
minorities and studies related to the Indians' history, immigration and
society.
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2. The researcher collected sociolinguistic data about the Indians of
Yemen by establishing a community profile which serves as a bank
of information about the community. A community profile
questionnaire distributed to twelve members of the Indian
community in Aden has helped the researcher collect historical and
social data about the community.
3. The researcher then set forth the five questions of the study.
4. The researcher determined the five dimensions of the sociolinguistic
questionnaire as well as the demographic aspect and designed the
questionnaire.
5. The researcher obtained a letter of permission from the Middle East
University to facilitate the research.
6. The researcher established the validity of the designed questionnaire
by consulting a panel of six professional jurors who have a wide
experience in the field.
Regarding the reliability of the designed questionnaire, the
researcher examined it by using Cronbach alpha.
7. The researcher distributed the questionnaire to the intended
respondents with assistance of two members of the community under
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investigation who have helped the researcher had access to the
community.
8. The researcher recorded, analyzed and interpreted the collected data
using a summary sheet. Frequencies and percentages of data taken
from each question were illustrated through tables followed by
explanations and descriptions.
9. The researcher drew the main conclusions from the findings and
then compared them with those of other studies in the literature.
10. The researcher presented some suggestions and recommendations
for future research.

3.5. Data analysis and statistical treatment
The researcher collected the raw data from the respondents via the
sociolinguistic questionnaire and then analyzed data in terms of frequencies
and percentages and then he displayed them in tables as follows:
1. The responses of all items of the questionnaire were recorded
manually using a summary sheet.
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2. Results were illustrated in tables. Each table described a certain
topic, with a title, number and was accompanied with comments and
description of the higher and lower rates.
3. Results were presented in terms of frequencies and percentages.
4. The researcher interpreted the obtained data and highlighted their
consistency with the findings of other researchers mentioned in the
related literature.
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Chapter Four
Findings of the study
4.0. Introduction
This chapter presents answers to the questions of the study. These
questions are:
6. What is the language background of the Indians of Yemen?
7. How proficient are the Indians of Yemen in each language?
8. In what domains do the Indians of Yemen use each language?
9. What are their attitudes towards each language?
10. What factors have helped the Indians of Yemen to maintain or lose
the Indian ethnic languages?

4.1. Findings of question one related to language background
What is the language background of the Indians of Yemen?
This question focuses on the native languages of the respondents and
their parents as well as the languages they speak other than Arabic.
Results reported in Table 2 below show that 40 respondents speak
Arabic as their native language, and 21 speak Hindi, 21 speak Urdu and
four speak other Indian languages such as Marathi, Gujarati and
Malayalam.

44

When the respondents are asked about their fathers' native languages,
66 respondents indicate the Indian ethnic languages, whereas 20 indicate
Arabic. Moreover, when asked about their mothers' native languages, 67 of
them have chosen the Indian ethnic languages and 19 have chosen Arabic.
When asked about the languages they speak other than Arabic, 70 of
them speak English; 46 speak Hindi, 22 speak Urdu and 16 of them speak
other languages such as Gujarati and French.
Table 2: language background of the respondents and their parents
Question
1. respondents' native
language
2. Native language of
respondents' fathers
3. Native language of
respondents' mothers
Question
4. Languages the respondents
speak other than Arabic.
5. Languages the respondents'
fathers speak other than
Arabic.
6. Languages the respondents'
mothers speak other than
Arabic.

Arabic

Hindi

Urdu

Other

Total

40

21

21

4

86

20

30

32

4

86

19

36

25

6

86

Hindi

Urdu

English

Other

46

22

70

16

44

38

72

4

44

34

20

12

Likewise, regarding the languages the respondents' parents speak
other than Arabic, 72 report that their fathers speak English, 44 speak
Hindi, 38 speak Urdu and 4 speak other languages such as Gujarati,
Malayalam and French. Moreover, when the respondents are asked about
the languages their mothers speak, 44 report that their mothers speak Hindi,
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34 speak Urdu, 20 speak English and 12 speak other languages such as
Gujarati and French.

4.2. Findings of question two related to language proficiency
How proficient are the Indians of Yemen in each language?
This question is concerned with the respondents' proficiencies in the
Indian ethnic languages and Arabic in different language skills, i.e.
listening, speaking, reading and writing.
Results reported in Table 3 below indicate that the majority of them
understand and speak their ethnic languages well. However, when it goes
about their reading and writing proficiency in the ethnic languages, their
proficiency is marked as less. In fact, 58% of them have answered ''very
good'' when they are asked to rate their ability in speaking the Indian ethnic
languages, and 21% in writing; 70% in comprehending the Indian ethnic
languages and 47% in reading the Indian ethnic languages.
On the other hand, 47% of the respondents have answered ''poor''
when asked to rate their ability in writing the Indian ethnic languages, 26%
in reading, 9% in speaking and 2% in comprehending the Indian ethnic
languages. The low percentages in reading and writing could be explained
in terms of the oral use of the Indian ethnic languages.
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Table 3: Language proficiency in respondents' Indian ethnic languages
Language skill
Speaking
Writing
Understanding what you listen to
Understanding what you read

V. good

Good

Accepted

Poor

Total

%
58
21
70
47

%
23
21
19
14

%
10
11
9
13

%
9
47
2
26

%
100
100
100
100

Results reported in Table 4 below indicate that the overwhelming
majority of respondents show a very good command in Arabic. A high
percentage of them, 91%, have answered "very good" when they asked to
rate their ability in speaking Arabic, and 70% in writing; 83% in
comprehending Arabic and 85% in reading Arabic.
Table 4: Language proficiency in Arabic
Language skill
Speaking
Writing
Understanding what you listen to
Understanding what you read

V. good
%
91
70
83
85

Good
%
3
22
14
7

Accepted
%
3
5
3
5

Poor
%
2
3
0
3

Total
%
100
100
100
100

On the other side of the coin, a very scanty number of respondents
indicate low proficiency in the language skills. In fact, 3% of them have
answered ''poor'' when asked to rate their ability in writing; 3% in reading
and 2% in comprehending Arabic.
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4.3. Findings of question three related to language use
In what domains do the Indians of Yemen use each language?
This question focuses on the languages that the respondents usually
use when talking to different people at different places on different topics
such as with parents, friends, co-workers and at home, at school and in the
neighbourhood.
Results reported in Table 5 show that 51% of the respondents are apt
to use Arabic with their children, 47% of them use it with their brothers and
44% of them use it with their spouses. However, 9% of them use Arabic
with their grandfathers.
With regard to the use of the respondents' Indian ethnic languages
among family members, results show that the highest percentage 51% of
the respondents use the Indian ethnic languages with their grandparents and
aunts (mother side), whereas using the Indian ethnic languages with their
children shows the lowest percentage of respondents, 5%.
Results show that 30% of the respondents tend to use both Arabic
and respondent's Indian ethnic language with their sisters, whereas 12% of
them tend to use it with their grandfathers and aunts (mother side).
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Table 5: language use at home
Question

Arabic
%

Indian ethnic
language
%

Both
%

NR*
%

Total
%

1. What language do you use
at home with your
 father?
 mother?
 brother?
 sister?
 spouse?( if married)
 grandfathers?
 grandmothers?
 uncle (father side)?
 uncle (mother side)?
 aunt (father side)?
 aunt ( mother side)?
 children? (if married with
children)

33
30
47
42
44
9
12
28
33
28
28

42
47
14
19
14
51
51
44
47
49
51

21
19
28
30
18
12
14
19
14
16
12

4
4
11
9
24
28
23
9
6
7
9

100
100
100
100
100
100
100
100
100
100
100

51

5

16

28

100

2. most with your family
members on the phone?

53

16

28

3

100

3. with your relatives in
Yemen when you talk to
them face-to-face?

47

16

35

2

100

40

23

35

2

100

79

7

5

9

100

What language do you use

4. at family meetings?
5. when you write a personal
letter to any member of
your family?

* Key: NR= No Response
Results also show that when the respondents are asked about the
language they use most with family members on the phone, 53% of them
tend to use Arabic but 16% tend to use the Indian ethnic languages.
Moreover, results also reported that 47% hear Arabic most at home,
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whereas 28% report that they mostly hear the Indian ethnic languages at
home and 23% report that they hear both languages.
Regarding meeting relatives in Yemen, 47% of the respondents
indicate that they use Arabic when meeting their relatives face-to-face,
whereas 35% indicate the use of both Arabic and the Indian ethnic
languages and 16% indicate the use of the Indian ethnic languages.
Forty percent of the respondents indicate that they use Arabic to
interact at family meetings, whereas 23% of them indicate that they use the
Indian ethnic languages at family meetings and 35% of them use both
languages. Similarly, results show that 79% use Arabic when they write
personal letters to family members, whereas 5% and 9% use the Indian
ethnic languages and both languages respectively.
Results reported in Table 6 below show that 86% of the respondents
use Arabic with the Indian neighbours, whereas none of them use the
Indian ethnic language.
Again, results show that 81% indicate that Arabic is the language
used when meeting friends in the neighbourhood. On the other hand, only
2% indicate that they use it with friends in the neighbourhood.
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Regarding meeting relatives in the neighbourhood, 63% of the
respondents refer to Arabic as the language used but 14% of them refer to
the Indian ethnic languages.
Table 6: Language use in the neighbourhood
Question

Arabic
%

Indian
ethnic
language
%

Both
%

NR*
%

Total
%

86

0

12

2

100

81

2

14

3

100

63

14

19

4

100

86

0

12

2

100

What language do you use
6. with your neighbours?
7. when you meet friends in the
neighbourhood?
8. when you meet your relatives in
the neighbourhoods?
9. most in the neighbourhood?

* Key: NR= No Response
When the respondents are asked about the language they hear most
in the neighbourhood, 86% indicate Arabic. Besides, none of them report
using the Indian ethnic language.
Results reported in Table 7 below show that the overwhelming
majority of respondents use Arabic at school. This is due to the fact that
they attend Arabic public schools where Arabic is the language of
instruction.
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Table 7: Language use at school
Arabic
%

Indian
ethnic
language
%

Both
%

NR*
%

Total
%

10. when you meet friends at
school?

86

0

5

9

100

11. when talking to your teachers?

91

0

2

7

100

12. when you are given school
instructions?

91

0

0

9

100

13. in school curriculum?

91

0

0

9

100

Question
What language do you use

* Key: NR= No Response
When the respondents are asked about the language they use with
friends at school, 86% use Arabic, and 91% use Arabic with their teachers,
and 91% when they are given school instructions and also 91% indicate
Arabic as the language used in school curriculum. On the other hand, none
of them report the use of the Indian ethnic language at school.
Regarding language use at workplace, results reported in Table 8
show that the majority of the respondents use Arabic when interacting at
workplace. 84% indicate that they use Arabic with their fellow workers.
Similarly, 84% use Arabic with customers, 88% use it with their bosses,
77% use it when writing business letters and 88% use it when giving oral
instructions at workplace.
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Regarding using the respondents' Indian ethnic languages, none of
the respondents indicate that they use their ethnic language at workplace.
However, 7% report that they use both languages with their fellow workers
and 5% use them with their customers. This result could be explained in
light of the fact that these respondents codeswitch between Arabic and the
indian ethnic languages with the fellow workers and customers who belong
to the Indian community.
Table 8: Language use at workplace
Arabic
%

Indian
ethnic
language
%

Both
%

NR*
%

Total
%

14. with your fellow workers at
work?

84

0

7

9

100

15. with your customers?

84

0

5

12

100

16. with your boss?

88

0

0

12

100

17. when you write business letters?

77

0

0

23

100

18. when you give oral instructions
at your workplace?

88

0

0

12

100

Question
What language do you use

* Key: NR= No Response
Results reported in Table 9 below show that 67% of the respondents
use Arabic when they listen to radios, whereas 7% indicate that they listen
to Indian programmes.
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Regarding the languages used in the TV programmes that they
watch, 53% indicate that they watch TV programmes in both languages i.e.
Arabic and the respondent's Indian ethnic language. 30% of the respondents
indicate Arabic and 14% use the Indian ethnic languages.
A high percentage of them, 79%, indicate that they like reading
books in Arabic, whereas 7% like reading books written in the Indian
ethnic languages. However, 14% show tendency to read books in both
languages. Likewise, the majority of the respondents, 79%, prefer to read
newspapers written in Arabic but 2% of them preferred to read newspapers
in the Indian ethnic languages.
Table 9: Language use and media
Arabic
%

Indian
ethnic
language
%

Both
%

NR*
%

Total
%

67

7

21

5

100

30

14

53

3

100

21. in the books that you read?

72

7

14

7

100

22. in the newspapers that you read?

79

2

7

12

100

Question
What language is used
19. on the radio programmes that
you listen to?
20. in the TV programmes that you
watch?

* Key: NR= No Response
Results reported in Table 10 below show that the great majority of
respondents use Arabic in religious places. Eighty-six per cent of the
respondents refer to Arabic as the language used when meeting friends in
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the place of worship, but none of them indicate that they use the
Indian ethnic language. Similarly, 88% of them use Arabic with the imam
in the place of worship but 5% indicate the use of the Indian ethnic
languages when talking to the imam in the place of worship.
Table 10: Language use and religion
Arabic
%

Indian
ethnic
language
%

Both
%

NR*
%

Total
%

23. when you meet friends in the
place of worship?

86

0

12

2

100

24. with the imam/celebrant use in
your place of worship?

88

5

7

0

100

25. when praying?

98

0

0

2

100

26. religious meetings outside your
place of worship?

79

3

9

9

100

Question
What language do you use

* Key: NR= No Response
Results also show that the vast majority of the respondents use
Arabic when praying, whereas none of them indicate that they use the
Indian ethnic languages. Regarding religious meetings outside the place of
worship, 79% indicate that they use Arabic, whereas 3% indicate that they
use the Indian ethnic languages.
Results reported in Table 11 show that 49% of the respondents use
the Indian ethnic languages to communicate with people from other Indian
ethnic groups and 35% of them use Arabic. However, 53% indicate that
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they use Arabic with friends at parties and 35% report that they use
both Arabic and the respondent's Indian ethnic language, whereas 9% show
tendency to use the Indian ethnic languages.
Table 11: Language use in different social settings
Arabic
%

Indian
ethnic
language
%

Both
%

NR*
%

Total
%

27. people from other Indian ethnic
groups?

35

49

16

0

100

28. friends at parties?

53

9

35

3

100

29. friends on social occasions?

56

5

30

9

100

Question
What language do you use with

* Key: NR= No Response
Results also show that 56% use Arabic with friends on social
occasion and 30% use both languages, whereas 5% indicate that they use
the Indian ethnic languages.
Results reported in Table 12 below show that 60% of the
respondents use Arabic when they think and 14% of them use both Arabic
and the respondent's Indian ethnic language, whereas 17% use the Indian
ethnic languages. Meanwhile, 72% of them use Arabic when they are in a
hurry and 16% use both languages, whereas 9% report using the Indian
ethnic languages. Besides, 49% report that they use Arabic when they
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dream and 21% use both languages but 26% report that they dream
in the Indian ethnic languages.
A high percentage of them, 60%, report that they use Arabic when
they are angry and 16% report that they use both languages. However, 42%
of the respondents report using Arabic when expressing their happiness and
35% use both languages, whereas 16% report that they use the Indian
ethnic languages.
Table 12: Language use and emotional self-expression
Arabic
%

Indian
ethnic
language
%

Both
%

NR*
%

Total
%

30. When you think?

60

17

14

9

100

31. When you are in a hurry?

72

9

16

3

100

32. When you dream?

49

26

12

13

100

33. When you are angry?

60

19

16

5

100

34. When you want to express
your happiness?

42

16

35

7

100

Question
What language do you use

* Key: NR= No Response

4.4. Findings of question four related to language attitudes
What are their attitudes towards each language?
This question concentrates on the respondents' attitudes towards Arabic and
the Indian ethnic languages.
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Results reported in Table 13 below show that all respondents
consider Arabic the most important language for religious practices. The
vast majority, 95%, of them consider it the most important for work and
suitable to be used at official government offices, whereas 2% deem the
Indian ethnic language important for their work and about 5% report that it
is suitable for use at official government offices.
A high percentage of them, 91%, consider Arabic their national
language while 9% consider the Indian ethnic languages their national
language. Similarly, 91% consider it a means of improving their economic
status, whereas 9% consider the Indian ethnic languages a means of
improving their economic status.
When the respondents are asked about the language that makes them
advance in the fields of knowledge, 88% of them indicate Arabic, whereas
12% of them refer to the Indian ethnic languages. Moreover, 86% report
that Arabic is considered the most suitable for them to use in everyday
speech. Contrasting sharply with this percentage, 14% indicate that the
Indian ethnic languages are suitable for them to use in everyday speech.
Although 84% of the respondents indicate that Arabic is the most
important language to them, 16% of them consider the Indian ethnic
language is more important to them. Moreover, when they are asked about
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the most important language for socializing, a high percentage of
them, 81%, select Arabic, while 91% select the Indian ethnic languages.
Table 13: Language attitudes
Which language
1. is the most beautiful?
2. is the most useful to you?
3. is the most important to you?
4. is the most prestigious?
5. is your national language?
6. is the language of your childhood?
7. is most important in your work?
8. is the easiest for you to learn?
9. is suitable to be used at official government
offices?
10. is a reflection of your identity?
11. is a reflection of your history?
12. is a reflection of your culture?
13. is a means of improving your economic
status?
14. is considered the most important for
religious practices?
15. is considered the most important for
socializing?
16. is considered the most suitable for your
children to learn?
17. is considered the most suitable for you to
use in everyday speech?
18. is a source of pride to you?

49
74
84
65
91
42
95
72

Indian
ethnic
language
%
51
26
16
35
9
58
2
28

95

5

0

100

65
53
53

35
47
47

0
0
0

100
100
100

91

9

0

100

100

0

0

100

81

19

0

100

81

19

0

100

86

14

0

100

37

63

0

100

Arabic
%

NR
%

Total
%

0
0
0
0
0
0
3
0

100
100
100
100
100
100
100
100

* Key: NR= No Response
Again, regarding the respondents' opinions on the most suitable
language for their children to learn, 81% of them report that Arabic is the
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most suitable language for their children to learn, whereas 19% have
chosen the Indian ethnic languages.
Moreover, 74% of them respond positively when they are asked
about the usefulness of Arabic. On the other hand, 26% praise the Indian
ethnic languages. Similarly, 72% consider Arabic the easiest language to
learn, whereas 28% refer to the Indian ethnic languages.
Again, 65% refer to Arabic as the reflection of their identity and the
same percentage is given when asked about the prestige of Arabic, whereas
35% of them refer to the Indian ethnic languages when they were asked
about the language that reflects their identity as well as the most prestigious
language.
Results reported in Table 13 also show that 53% of the respondents
indicate Arabic as the language associated with their heritage and history,
whereas 47% of them refer to the Indian ethnic languages.
Positive attitudes towards the respondents' Indian ethnic languages
appear when asked about the most beautiful language, the language of their
childhood and the language they are proud of. Results show that the
percentages of the aforementioned questions are 51%, 58% and 63%
respectively, whereas the percentages of those who refer to Arabic when
responding to the same questions are 49%, 42% and 37% respectively.
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4.5. Findings of question five related to factors that support
the use or loss of the respondents' Indian ethnic languages
What factors have helped the Indians of Yemen to maintain or lose
the Indian ethnic languages?
This question sheds light on the factors that foster the use of the
immigrant language, respondent’s Indian ethnic language, and the factors
that are responsible for using the host language, Arabic.
Results reported in Table 14 below show that the vast majority of
respondents agree with the vital role of family and the home in enhancing
the use of the Indian ethnic languages.
Watching Indian TV programs has helped the Indians maintain the
Indian ethnic languages. In fact, 93% of the respondents agree that
watching Indian TV programs has helped them use the Indian ethnic
languages. Similarly, having grandparents during childhood has played a
significant role in maintaining the Indian ethnic languages. This is clear
since 91% of the respondents agree with that and 9% remain neutral.
Again, living in Indian neighbourhoods has helped the Indian maintain the
Indian ethnic languages.
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Table 14: factors that support the use of the respondents' Indian ethnic
languages
Factors that support the use of
respondents' Indian ethnic languages

Agree
%

Neutral
%

86

12

2

100

91

9

0

100

93

5

2

100

4. Visiting relatives in India helps us
maintain our Indian ethnic language.

60

30

10

100

5. Internal marriages with Indians help us
maintain our Indian ethnic language.

81

16

3

100

6. Watching Indian TV programs helps the
Indians maintain the Indian ethnic languages.

93

7

0

100

7. The tight relations among the Indians of
Yemen help in preserving their languages.

88

9

3

100

8. Indian community leaders play a vital role
in maintaining our Indian ethnic language.

58

30

12

100

88

9

3

100

86

7

7

100

91

7

2

100

40

23

37

100

13. The Indian social clubs in Aden have a
role in maintaining the Indian languages.

49

30

21

100

14. The Indian schools in Aden have a role in
maintaining the Indian languages.

42

33

25

100

15. Using the Indian languages during the
British colonization helped the Indians in
Aden maintain the Indian ethnic languages.

81

14

5

100

1. Having two Indian parents helped me to
maintain my Indian ethnic language.
2. Having my grandparents when I was a
child helped me to maintain my Indian ethnic
language.
3. My family and the home play an important
role in preserving my Indian ethnic language.

9. The pride in my Indian identity has a role
in maintaining my Indian ethnic language.
10. The democratic climate in Yemen helps
the Indian ethnic groups maintain the Indian
languages.
11. Living in an Indian community in Aden
has helped the Indians maintain the Indian
ethnic languages.
12. The place of worship in Aden has a role
in preserving the Indian languages.

Disagree Total
%
%
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Results show that 88% of the respondents are proud of the Indian
identity which highly supports the use of the Indian ethnic languages.
Likewise, the tight relations among the Indians of Yemen have helped them
preserve their ethnic languages. Similarly, 88% of the respondents agree
that the strong familial relations that the Indians enjoy have supported the
habitual use of the Indian ethnic languages.
Results show that having two Indian parents plays a crucial role in
maintaining the respondents' Indian ethnic languages. This is clear since
86% of the respondents agree with the statement, whereas 2% disagreed.
Again, the results show that 86% of the respondents agree that the
democratic climate in Yemen has helped them maintain the Indian ethnic
languages. On the other hand, 2% of them disagreed.
Results also show that 81% of the respondents agree that the internal
marriages among the Indians have helped them maintain the Indian ethnic
languages. Similarly, 81% agree that the Indian languages during the
British colonization have played a role in maintaining the Indian ethnic
languages.
Regarding the role of visiting relatives in India in language
maintenance, a high percentage of them, 60%, agree and 30% are neutral,
whereas 10% disagree. In addition, when they are asked about the role of
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Indian community leaders in language maintenance, 58% of them
agree and 30% are neutral but 12% disagree. Forty-nine percent of the
respondents agree that the Indian social clubs in Aden have helped them
maintain the Indian ethnic languages. Forty-two of them report that Indian
schools in Aden have played a role in maintaining the Indian ethnic
languages. Similarly, 40% of them agree that the place of worship in Aden
has a role in maintaining the Indian ethnic languages.
Results reported in Table 15 below show that the overwhelming
majority agree with the suggested statements. In other words, 59% of them
show that Arabic is necessary for them at work and 93% of them agree that
Arabic is the language of their religion (Islam).
Table 15: factors that support the use of Arabic
Factors that support the use of Arabic
1. The long residence in Yemen makes
Arabic my first language.
2. Arabic is a vehicle of a highly prized
culture and civilization.
3. Arabic unites me with the Arab
Islamic world.
4. Arabic is the backbone of my religion
(Islam).
5. Arabic is a symbol of my childhood.
6. Arabic is necessary for work.

Agree
%

Neutral
%

Disagree
%

Total
%

88

7

5

100

88

12

0

100

88

12

0

100

93

7

0

100

63
95

9
2

28
3

100
100

Results also show that 88% agree with the fact that the long
residence in Yemen makes Arabic their first language. Again, the same
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percentage, 88%, agree that Arabic is a vehicle of a highly prized
culture and civilization and that Arabic unites them with Arab Islamic
world and 63% agree that Arabic is a symbol of their childhood.

4.6. Summary
To sum up, results showed that the Indian community in Yemen is a
multilingual community. Members of the community speak different
languages such as English, French, Hindi and Urdu along with Arabic. It is
also clear that the Indian ethnic languages still exist and are used
frequently.
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Chapter Five
Discussion, conclusions and recommendations
5.0. Introduction
This chapter briefly summarizes the findings of the study concerning
language background, language proficiency, domains of language use,
language attitudes and the factors that support the use of both the Indian
ethnic languages and Arabic. It also discusses these findings in light of the
literature reviewed in chapter two. The chapter concludes with a summary
of the findings of the study and recommendations for future research.

5.1. Discussion of findings related to language background
Results reported in Table 2, page 44 concerning language
background show that the Indian community in Aden is a multilingual
community and the Indian ethnic languages are still alive. This is clear as a
large number of the Indians of Yemen, including the respondents and their
parents, have been speaking the Indian ethnic languages since their
childhood and consider these languages the native tongues. In addition, a
considerable number of them speak more than one language. For instance,
they speak the mainstream language (Arabic), the immigrant language i.e.
the Indian ethnic language and English as well as other languages like
French.
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5.2. Discussion of findings related to language proficiency
Results reported in Table 3, page 46 concerning language
proficiency show that the Indians of Yemen possess a high proficiency in
the speaking and listening skills in the Indian ethnic languages. However,
some of them are not proficient in reading and writing. This result can be
explained in light of the fact that they did not learn their ethnic languages at
school. Instead, they acquired them during the childhood at home.
Results reported in Table 4, page 46 concerning language
proficiency also indicate that the vast majority of the Indians of Yemen are
highly proficient in the four language skills in Arabic. However, a small
number of them show poor proficiency in reading and writing Arabic.
Those who have little knowledge of reading and writing Arabic might be
the elderly people who were educated in their homeland or the people who
obtained low education level and worked in professions that do not require
reading or writing.

5.3. Discussion of findings related to language use
Results related to domains of language use show that the Indians of
Yemen use both the host language, Arabic, and the immigrant language,
the Indian ethnic language, to interact with different people at different
places on different topics.
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Results reported in Table 5, page 48 concerning language use at
home show that a great number of the Indians of Yemen use the Indian
ethnic languages frequently at home with several members of the family,
especially grandparents, parents and aunts and uncles. Some of them use
both the Indian ethnic language and Arabic. This result indicates a diglossic
use of both the host language and the immigrant language in everyday
speech among family members.
On the other hand, results also show that the majority use Arabic
with spouses. In fact, this result can be explained by the fact that those who
use Arabic with their spouses might be those whose spouses are not Indians
or are Indians from other ethnic groups so that they cannot understand each
other’s language.
Also, results show that the vast majority of respondents use Arabic
with their children, whereas only 5% use the Indian ethnic languages with
their children. This result may reflect the positive attitudes towards Arabic.
In other words, parents want their children to speak Arabic since it is the
language used for religious practices, at schools, for work and it is a means
for improving their economic status.
Results also show that the language choice differs among family
members outside the home. The major respondents’ language choice is
Arabic in conversations on the phone, at family meetings and when writing
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personal letters. Writing personal letters to family members is a natural
result due to the fact that they are not proficient in reading and writing the
Indian ethnic languages.
Members of the Indian community in Aden use the Indian ethnic
languages with the family members except with children. This is an
indication that children are likely to shift away from the Indian ethnic
languages into the mainstream language. However, the Indians of Yemen
switch between Arabic and the Indian ethnic language with all family
members in all home contexts.
This result agrees with Holmes et al. (1993) who stated that using the
mother tongue in the home reinforces the ethnic language maintenance.
Likewise, it agrees with Clyne and Kipp (1999) who noted that "home has
been the key element of language maintenance, and if a language is not
maintained in the home domain, then it cannot be maintained elsewhere."
(p.47)
This result matches the findings of Clyne (2001) who elaborated on
the importance of home in language maintenance, especially grandparents,
pointing out that “grandparents rather than parents play an increasing role
in the intergenerational language maintenance.”(p.367). Also, it matches
the findings of Kuncha and Bathula (2004) who concluded that “although
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most of the Telugu people spoke their own community language at home,
the children were rapidly losing their language.” (p.6)
Results reported in Table 6, page 50 concerning language use in the
neighbourhood show that Arabic is dominating the Indian ethnic languages
in everyday conversations in the neighbourhood. However, there is an
indication that some respondents use the Indian ethnic languages with their
relatives in the neighbourhood.
All in all, members of the Indian community use both Arabic and the
Indian ethnic language side by side in the neighbourhood. Such result could
be explained in light of the fact that the Indians of Yemen do not live in
Indian neighbourhoods. Instead, they are scattered all over the city of
Aden. The vast majority of the respondents live in Arab and mixed
neighbourhoods. Consequently, Arabic dominates the Indian ethnic
languages.
This result agrees with Dweik (1992) who claimed that

“the

dispersal of the Lebanese throughout the city and suburbs." (p. 116) has
been one of the factors that caused Arabic language loss.
Results reported in Table 7, page 51 concerning language use at
school show that Arabic is the predominant language among the Indians of
Yemen at school. Arabic is mostly used with friends and teachers and in
school instructions and curriculum. This is natural since almost all
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respondents have attended Arabic schools whether public or private. There
is no indication of the use of the Indian ethnic languages in school
instruction or curriculum. However, some of them indicate that they use
Arabic along with the Indian ethnic language when talking to friends and
teachers. It is clear that when the interlocutors are Indians, they alternate
between Arabic and the home language. Those who have not responded to
the items regarding language use at school might be those who attend
international schools or have studied during the British colonization when
English was used for instruction and those who have not attended schools
at all. Thus, one can infer that Arabic is the predominant language at school
and there is an incomplete language shift in this domain of language use.
Results reported in Table 8, page 52 concerning language use at
workplace show that Arabic is the predominant language spoken at
workplace. Results show that the respondents’ language choice at work
with their fellow workers, customers and bosses is mostly Arabic.
However, some of them indicate a diglossic use of both languages with
fellow workers and customers. This means that they use the Indian ethnic
languages with Indian interlocutors at workplace.
Such result can be explained in terms of the place of work. It is
obvious that the Indians of Yemen work in the public and private sectors.
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This indicates that they deal with other people of Yemen and their daily
contact is not restricted to the Indians.
Results reported in Table 9, page 53 concerning language use and
media show that Arabic is the language used mostly in the media. Although
the respondents’ choice of language in the radio programmes, television
programmes, reading books and newspapers is predominantly Arabic, there
is an indication that the Indian ethnic language is used.
There is evidence

from the respondents that the Indian ethnic

languages are still alive in the media as they use them, even if not mostly,
in all the suggested contexts in this domain with the highest percentage of
53% to the use of both languages in the TV programmes that they watch.
Those who indicate preference to reading newspapers in the Indian ethnic
language are the elderly people who have received education in their
homeland and are proficient in reading and writing the Indian ethnic
language.
Results reported in Table 10, page 54 concerning language use and
religion show that Arabic is the predominant language spoken in the
religious contexts. The respondents’ choice of language is mostly Arabic.
They predominantly use Arabic with friends, with the Imam (celebrant),
when praying and at religious meetings outside the place of worship.
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However, the Indian ethnic languages are used along with Arabic in all the
suggested contexts except when praying.
It is worth mentioning that those who have not responded to the item
that deals with “language use when praying” might be those who are
affiliated with other religions and do not want to reveal that.
This result agrees with Weinreich (1974) who believed that religion
is one of the factors that cause linguistic divisions between the first
language and the second language. It also agrees with Kittaneh (2009) in
that the religious affiliation of the majority of the respondents with Islam
has a crucial role in determining the language situation. On the other hand,
the respondents’ affiliation with Islam has helped Arabic predominate the
Indian ethnic languages.
Results reported in Table 11, page 55 concerning language use in
different social settings show a diglossic use of both the host language
(Arabic) and the immigrant language (the Indian ethnic language). It is
clear that the Indians of Yemen use the Indian ethnic languages when
interacting with other Indian ethnic groups, with friends at parties and on
social occasions. In addition, a considerable number of the respondents use
both languages in the suggested contexts.
There is evidence from their responses that the Indians of Yemen are
aware of the importance of the Indian ethnic languages. This stems from
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the fact that whenever they interact with Indian people, they have tendency
to use the Indian ethnic languages or at least code switch between Arabic
and the home language. This result agrees with Fishman (1966) who
emphasized the significance of the social variables in maintaining ethnic
languages.
Results reported in Table 12, page 56 concerning language use and
emotional self-expression show that Arabic is mostly used in psychological
situations such as when thinking, when angry and happy. Almost the
majority of respondents indicate the use of Arabic when they think, in a
hurry or angry and when they want to express happiness. However, some
of them use the Indian ethnic languages and some use both languages
interchangeably. It is clear that the Indian ethnic languages are still alive
and used unconsciously by a few number of the community in different
daily activities. This result is in line with Fishman (1966) who emphasizes
the role of psychological processes in maintaining or losing ethnic
languages.

5.4. Discussion of findings related to language attitudes
Results reported in Table 13, page 58 concerning language attitudes
towards Arabic show that the Indians of Yemen have positive attitudes
towards Arabic. They believe that Arabic is the most important for
religious practices. This is because of the fact that they are all affiliated

74

with Islam. They also perceive Arabic to be the most important for work,
for improving their economic status and suitable for official use. This is
due to the fact that they work in public and private sectors where Arabic is
the official language. Since they have melted in the Yemenite national pot
and viewed themselves as Yemenites, they perceive Arabic to be their
national language, and it is suitable for everyday speech. More importantly,
they consider Arabic a reflection of their history and culture. This is due to
their belief that they are part of the Islamic world and Arabic is the
language of the Holy Quran which reflects their Islamic history and cultural
heritage.
Owing to the fact that about half of the respondents indicate that
Arabic is their native language, they perceive Arabic to be the easiest for
them to learn. They also deem Arabic as a means of advancing in the fields
of knowledge. This feeling perhaps stems from the fact that Arabic is the
language of instruction in the country they live in.
Again, they deem Arabic most suitable for children to learn. The
reasons underlying such choice might be that they are Muslims and want
their children to be well-educated in the language of their religion. They
also want their children to be literate in order to have better chances of
work in the country they live in.
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Results reported in Table 13, page 58 concerning language attitudes
towards the Indian ethnic languages show that the respondents possess
positive attitudes towards the Indian ethnic languages. The majority of
respondents consider the Indian ethnic languages the languages of their
childhood. They also deem the Indian ethnic language a source of pride to
them. This feeling perhaps stems from the psychological and emotional
association with their childhood and ascendants’ roots.
Some perceive the Indian ethnic languages to be the most beautiful
language and some perceive them to be a reflection of their history and
cultural heritage.
It is obvious that the respondents’ positive attitudes towards the
Indian ethnic languages and Arabic went hand in hand. This can be
explained due to the fact that they deem themselves a part of the Islamic
world and Arabic reflects their history and culture. On the other hand, they
are aware of their ancestors’ history and culture. This result agrees with
Fishman (1966) who maintained that “the behavior toward language in the
contact setting” (p.424) is a key factor that enhances the use of an ethnic
language. It also agrees with Weinreich (1974) who suggested that some
ethnic groups stick to their mother tongue because “it becomes a symbol of
group integrity, based on the extensive emotional involvement of the
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speakers with the language during the period of its acquisition in
childhood.”(p.100)
Similarly, this result agrees with Dweik (1986) Al-Majali (1988) and
Jaradat (1997) who concluded that the respondents’ attitudes were positive
towards each ethnic language and therefore indicate the preservation of
such ethnic languages. It also agrees with Kittaneh (2009) who suggested
different factors that support Arabic language maintenance among the
Palestinian Arabs of 1948. The nationalistic sentiments which identify the
ethnic language (i.e. Arabic) with great traditions and cultural heritage and
which unite and associate the respondents with Arabs in the Arab countries.
This result agrees with her in the fact that Arabic unites the Indians of
Yemen with the traditions and cultural heritage of the Islamic world and
the Indian ethnic languages unite them with the traditions and cultural
heritage of their ancestors and Indian roots.

5.5.0. Discussion of findings related to the factors that support
the use of both the Indian ethnic languages and Arabic.
5.5.1. Factors that support the use of the Indian ethnic languages.
This subsection contains an elaborated description of the factors that
support the use of the Indian ethnic languages. Results reported in Table
14, page 61, show that the Indian ethnic languages co-exist with Arabic in
various domains of language use due to different factors. From the results
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of the language questionnaire, the major factors that support using the
Indian ethnic languages are as follows:

A. Social and cultural factors
The habitual use of the Indian ethnic languages in a variety of
domains, fostered by the positive attitudes towards these languages have
helped these languages to survive. The Indians of Yemen use the Indian
ethnic languages in the home with parents, grandparents, uncles, and aunts.
They also use the Indian ethnic languages in the neighbourhood, in media
like TV programmes, and in different social settings like when meeting
people from other Indian ethnic groups. As a result, these languages are
perceived to be the languages spoken with the members of the Indian
community. This result agrees with Fishman (1966) who suggested that the
habitual use of language at more than one point in time or space under
conditions of intergroup contact is a sign of language maintenance.
The family and home have a key role in maintaining the Indian
ethnic languages. Having their grandparents during the childhood affected
the survival of the Indian ethnic languages. This result agrees with Holmes
et al. (1993) Clyne and Kipp (1999) and Kittaneh (2009). It is also in line
with Clyne (2001) who pointed out that “grandparents rather than parents
play

an

increasing

maintenance.”(p.367)

role

in

the

intergenerational

language
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Although most of the Indians of Yemen live in Arab and mixed
communities, some of them live in Indian ones. This is clear when 91%
agreed that living in Indian community in Aden helped them maintain the
Indian ethnic languages. This result agrees with Holmes et al. (1993) who
noted that residential closeness is significant for language maintenance.
Furthermore, the tight relations among the Indians of Yemen,
fostered by internal marriages, helped the Indian ethnic languages to
survive. Members of the Indian community not only enjoyed strong
familial ties with relatives in Yemen, but also they kept close contact with
their relatives in India. Some of the Indians of Yemen have positive
orientations to their homeland. Therefore, they pay visits to their relatives
in India. Those who have not indicated such visits to India might be those
whose ancestors have come through the first wave of comers to Yemen and
brought their families with them to live in Yemen.
This result agrees with Holmes et al. (1993) who emphasized the role
of internal marriage and positive orientation to the homeland in preserving
an ethnic language. It is also in line with Dweik (1998) who emphasized
that the internal marriage system among the Yemenites of Lackawanna/
New York has the advantage of retaining their mother tongue.
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The role of the Indian community leaders is to some extent vital in
maintaining the Indian ethnic languages. Several cultural and social
meetings are held throughout the year such as Indian national celebrations
and feasts like the Independence Day of India and the Diwali (the festival
of lights). It is worth mentioning here that the place of worship has a role in
maintaining the Indian ethnic languages. Some Indian subgroups (e.g. AlBuhra) have their own mosques where community leaders like the imam
(celebrant) hold lectures and cultural meetings. Moreover, the members of
this subgroup communicate and interact by using the Indian ethnic
languages inside Al-Buhra mosque. This result agrees with Fishman (1966)
who

indicated

that

“the

antecedent,

concurrent

or

consequent

psychological, social and cultural processes” (p. 424) have a key role in
maintaining an ethnic language.
Indian schools and social clubs also play a vital role in surviving the
Indian ethnic languages. For instance, Mahatma Gandhi International
School is a famous school that hosts several Indian festivals, cultural
activities and celebrations. The Indian social clubs and the Islamic Indian
association are places where the members of the Indian community in Aden
attend regularly to discuss their affairs. This result agrees with Kloss
(1966) who suggested that affiliation with denomination fostering parochial
schools enhances language maintenance. It also agrees with Holmes et al.
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(1993) who maintained that supporting community language schools
enhances language maintenance.

B. Political and other factors
When discussing the political factors that enhance the use of the
Indian ethnic languages among the Indians of Yemen, light is to be shed on
two major factors, namely, the government policy adopted during the
British colonization and the current political climate in the host country.
The Indians of Yemen pointed out that the Indian ethnic languages
were used widely during the British colonization. The British government
allowed them to open their own schools and cultural institutions. The
Indian ethnic languages were used either formally or informally in
celebrations, festivals and cultural activities. Thus, they had felt free to use
their ethnic languages in all domains of language use and consequently
they maintained these languages. This result agrees with Kloss (1966) who
suggested that the former use of an ethnic language as the official tongue
helps in maintaining this language.
Concerning the political climate in the host country, it is clear that
the Yemenite government is involved in this process. It fosters the
educational and cultural institutions of ethnic minorities. The Indians of
Yemen are not prevented from using the Indian ethnic languages.
According to them, the democratic climate in Yemen has helped them
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maintain the Indian ethnic languages. Moreover, Mahatma Gandhi
International School is still open for people to attend and take part in
different social and cultural activities under the umbrella of the official
authorization.
Furthermore, the brotherly relations among the Yemenites of all
origins and colours have enhanced the feeling of satisfaction and made
them proud of their ethnic identity. Such practices within the Yemenite
home have helped the Indians of Yemen to develop a positive attitude
towards their ethnic identity and, in turn, have helped them maintain their
ethnic languages.

5.5.2. Factors that support the use of Arabic.
This subsection contains a detailed analysis of the factors that foster
the use of Arabic among the Indians of Yemen. Results reported in Table
15, page 63, show that the Indians of Yemen adopted Arabic on a
pragmatic basis. These factors are as follows:
Firstly, almost all respondents of this study are affiliated with Islam,
which is the official religion of the host country. Since they are Muslims,
they express a necessity to be competent and to use Arabic when praying,
when reciting the Holy Quran when supplicating, in religious meetings and
for all religious practices. Thus, they perceive Arabic to be the backbone of
their religion. This religious affiliation with Islam nourishes the
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psychological and emotional bonds that connect them with the Arab
Islamic world. It also fosters positive attitudes towards Arabic to be
considered the vehicle of a highly prized culture and civilization.
This result agrees with Weinreich (1974) who believed that the
extra-linguistic factors, like religion, play a crucial role in affecting
linguistic divisions between languages. He also suggested that "the
language usefulness in communication, a development of the emotional
involvement in the language, the function of the language in the society and
literary and cultural value that the language exerts." (p. 77) have a great
effect on the processes of language maintenance and language shift.
Secondly, the long residence in Yemen renders the Indians of Yemen
an integral part of the Yemenite society, and qualify them to hold a variety
of positions in the country. Therefore, they find it necessary to speak
Arabic in order to work and earn their living.
Above all, the majority of the respondents spent their childhood in
Yemen and acquired Arabic during that period. To them, Arabic is the
language of communication and interaction with friends in the
neighbourhood and at school. Those who do not consider Arabic to be a
symbol of their childhood might be those who have acquired the Indian
ethnic languages in the early years of their lives.

5.6. Conclusions
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An analysis of the overall results of the questionnaire indicates that
the Indian ethnic languages and Arabic are used side by side in a variety of
situations. While Arabic, which is the mainstream language, is used for
official and instrumental purposes, the Indian ethnic languages are used
informally for inter-group interaction.
The research questions could be answered as follows:
1. Some Indians of Yemen are multilinguals, they speak several
languages such as the Indian ethnic languages, Arabic, English and
French.
2. The majority of the Indians of Yemen are highly proficient in the
Arabic four language skills. Despite the fact that they lack
proficiency in reading and writing the Indian ethnic languages, the
Indians of Yemen are proficient in the listening and speaking skills
in the Indian ethnic languages.
3. The Indians of Yemen use the Indian ethnic languages in several
situations most significantly at home. They illustrate habitual use of
the Indian ethnic languages with several members of the family such
as parents, grandparents, brothers, sisters, aunts and uncles.
Furthermore, they use the Indian ethnic languages in the
neighbourhood, in the media and in emotional self-expressions.
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4. The Indians of Yemen possess positive attitudes towards the Indian
ethnic languages and towards Arabic. They perceive the ethnic
language to be a source of pride to them. To some of them, the ethnic
language is the language of their childhood, and to some is the most
beautiful.
5. Positive attitudes towards Arabic are symbolized in their perception
of Arabic as the most important language for religious practices and
for work. The majority of them deem Arabic suitable to be used at
official government offices, their national language, and a means of
improving their economic status.
6. Regarding the factors that support the habitual use of the Indian
ethnic languages, results reveal several factors, among which are the
following:
 The family and home: the Indian ethnic languages have been used at
home with almost all family members. Having two Indian parents,
having grandparents during the childhood, the tight relations among
the Indians either in Yemen or in India and internal marriages are all
significant in maintaining the Indian ethnic languages.
 Being exposed to the Indian ethnic languages via the media has a
crucial role in maintaining these languages. Members of the Indian
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community watch Indian TV programmes and movies. Thus, there is
a connection between them and their ethnic languages.
 Residential closeness furnishes a solid background for the Indians of
Yemen to use their ethnic languages with family members, relatives
and friends in the neighbourhood.
 Positive orientation to the homeland, embodied by visiting relatives
in India, and attitudes towards their Indian identities, illustrated in
the pride towards their Indian identity and roots have enhanced
language maintenance.
7. The Formal use of the Indian ethnic languages during the British
colonization helped the Indian community maintain their ethnic
languages.
8. The democratic climate in Yemen has also helped the Indian
community maintain their ethnic languages. The Yemenite
government and its educational policies allow minority groups to use
and teach their languages freely without restrictions. Also, the
brotherly relations among the people of Yemen from all roots, as
well as equality in treatment, have enhanced the development of
positive attitudes towards ethnic groups.
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5.7. Recommendations for future research
Owing to the fact that the current study has dealt with the Indian
community in Aden, further research on the Indian communities in
different parts of Yemen is recommended. Also, further research can be
conducted on the Indian communities in other parts of the Arabian
Peninsula. It is also recommended that further research can be carried out
on the Indian community in Aden after two or three decades.
Similar studies can be carried out on other ethnic groups such as the
Persians, the Somalis and the Jews of Yemen. The researcher also
recommends performing studies that explore the Arab attitudes towards
Indian languages.
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باوزير ،خالد (.)1119

ميناء عدن (دراسة تاريخية معاصرة) .ط .9عدن :دار الثقافة

العربية.


عبد اهلل ،هناء عبدالكريم ( .)1119الجاليات في عدن( .رسالة ماجستير غير منشوورة).
جامعة عدن .عدن :اليمن.



عمشوش ،مسعود ( .)1112عدن في كتابات الرحالة الفرنسيين .عدن :دار جامعة عدن
للطباعة والنشر.



طاهر ،علوي عبداهلل (  .)9117عدن في التاريخ بين االزدهار واالنهياار مان عهاد
الزريعيين إلى عهد االشتراكيين .عدن (:د .ن)



طه ،جاد ( .)9181سياسة بريطانيا في جنوب الجزيرة العربية ,ط .1القاهرة دار الفكر
العربي.
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Appendix (A)
English pilot questionnaire
Dear respondents,
I am Muhammad Yusuf Nofal, an MA student at the Middle East
University in Amman – Jordan, Department of English, conducting a
sociolinguistic study as a partial requirement for obtaining the Masters'
degree in English.
I would like to express my gratitude in advance for your taking the
time in answering the following questions about the Indians of Yemen in
Aden.

Community Profile Questions
1. Do all the Indians of Yemen speak Arabic?

( ) Yes

( ) No

2. What other languages do they speak? Name them.
........................................................................................................................
3. From what parts (regions) in India did they
come?...............................................................................................................
4. What reasons made them come to Yemen?
...............................................................…......................................................
.........................................................................................................................
5. Where do the Indians of Yemen live in Aden?
….....................................................................................................................
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6. Are there Indian neighborhoods where the Indians live by themselves? If
yes, can you name them?
...............................................................…......................................................
.........................................................................................................................
7. Where else in Yemen do they live?
...............................................................…......................................................
.........................................................................................................................
8. Are there any Indian schools in Aden? If yes, can you name them?
...............................................................…......................................................
.........................................................................................................................
9. What is the educational background of the Indians of Yemen? Name
them.
….....................................................................................................................
10. What is the religious background of the Indians of Yemen? Name them.
...............................................................…......................................................
.........................................................................................................................
11. Are there any religious places, centers, temples that they attend? Can
you name them?
...............................................................…......................................................
.........................................................................................................................
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12. Are there any Indian cultural and sports clubs? If yes, can you name
them?
...............................................................…......................................................
.........................................................................................................................
13. Name some of the celebrations and festivals that they celebrate?
.........................................................................................................................
14. Are there any Indian musicians who play music in Aden? If yes, can
you name them?
….....................................................................................................................
15. What kind of jobs do they have? Name them?
….....................................................................................................................
16. What kind of business do they manage? Name them?
….....................................................................................................................
17. Are there any newspapers written in Indian languages in Aden? If yes,
can you name them?
…….................................................................................................................
18. Are there any Indian radio stations in Aden? If yes, can you name
them?…...........................................................................................................
19. Are there any Indian restaurants in Aden? If yes, can you name them?
.........................................................................................................................
20. In your opinion, do they visit their relatives in India? ( ) Yes

( ) No
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21. How strong are the social relationships among the Indians in Aden?
….....................................................................................................................
22. Are there well-known personalities among the Indians of Yemen who
hold high positions in the country? (Like members of the parliament,
municipality, head of big business corporation, high ranking religious
person…etc.) Name them.
.............................................................…........................................................
....................................................................................................................
.Respondents’ demographic background
1. What is your age? ……………………………. .
2. What is your gender? ………………………….
3. Where were you born? …………………..………………………….
4. What is your highest grade completed? …………………………….
5. What is your occupation? ……………………………………………
6. What is your marital status? …………………………………………
7. From What parts (regions) of India did your grandparents come?
………………………………………………………………………………
8. When did your grandparents come to Aden?
…………………………………………………….........................................
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)Appendix (B
Arabic pilot questionnaire
أسئلة عن مجتمع الدراسة
أعزائي،

أنا الطالب محمد يوسف نوفل ،أحد طالب الماجستير في جامعة الشرق األوسط في

عمان -األردن ،قسم اللغة االنجليزية وآدابها .أقوم بدراسة لغوية اجتماعية وذلك كمتطلب لنيل
درجة الماجستير في اللغة االنجليزية.

أود التعبير مسبقا عن شكري وامتناني لمساعدتكم إياي في اإلجابة عن األسئلة التالية المتعلقة

بالجالية الهندية في عدن.

 .1هل يتكلم جميع الهنود اليمنيون اللغة العربية؟

( ) نعم

( ) ال

 .2ما هي اللغات األخرى التي يتكلمونها ؟
...............................................................................................
...............................................................................................
 .3من أي األقاليم في الهند جاء الهنود اليمنيون؟

...............................................................................................

...............................................................................................

 .4ما األسباب التي دفعتهم للقدوم إلى اليمن؟
...............................................................................................

...............................................................................................
 .5أين يعيش الهنود اليمنيون في عدن؟

...............................................................................................

98

 .6هل هناك أحياء هندية يعيش فيها الهنود اليمنيون وحدهم في عدن؟ اذكرها.
...............................................................................................

...............................................................................................
 .7أين يعيش الهنود اليمنيون في أماكن أخرى في اليمن؟
...............................................................................................

...............................................................................................
 .8هل هناك أية مدارس هندية في عدن؟ اذكرها.

...............................................................................................

...............................................................................................
 .9ما الخلفية التعليمية للهنود اليمنيين؟ اذكرها.

.............................................................................................
 .11ما الخلفية الدينية للهنود اليمنيين؟ اذكرها.

...............................................................................................
...............................................................................................

 .11هل هناك أماكن أو مراكز دينية أو معابد هندية في عدن؟ اذكرها.

...............................................................................................
...............................................................................................

 .12هل هناك نوادٍ ثقافية أو رياضية هندية يرتادونها؟ أذكرها.

...............................................................................................
...............................................................................................

 .13اذكر بعض االحتفاالت والمهرجانات التي يحتفلون بها؟

...............................................................................................
...............................................................................................

 .14هل هناك موسيقيون هنود يعزفون في عدن؟ أذكرهم.

...............................................................................................
...............................................................................................
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 .15ما الوظائف التي يعملون بها؟ اذكرها.

...............................................................................................

 .16ما األعمال التجارية التي يديرونها؟ اذكرها

...............................................................................................
...............................................................................................

 .17هل هناك صحف مكتوبة بلغات هندية في عدن؟ اذكرها.

...............................................................................................
...............................................................................................

 .18هل هناك محطات إذاعية هندية في عدن؟ اذكرها.

...............................................................................................
...............................................................................................

 .19هل هناك أي مطاعم هندية في عدن؟ اذكرها.

...............................................................................................
...............................................................................................

 .21برأيك ،هل يزور الهنود اليمنيون أقاربهم في الهند؟ ( ) نعم
 .21ما مدى قوة الروابط االجتماعية بين الهنود اليمنيين؟

( ) ال

...............................................................................................
...............................................................................................

 .22هل هنالك شخصيات مشهورة وسط الهنود اليمنيين من الذين يتقلدون مواقع سلطة في

الدولة (مثل أعضاء في البرلمان والمجالس البلدية ومدراء شركات كبرى ورجال دين ...الخ)؟

اذكرهم.

...............................................................................................
...............................................................................................
...............................................................................................

...............................................................................................
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بيانات المشاركين في تعبئة هذا النموذج
 .9العمر.................................... :
 .1الجنس.................................. :
 .2مكان الوالدة........................... :

 .4التحصيل العلمي........................... :
 .5العمل...................................... :
 .8الحالة االجتماعية........................... :
 .7من أي جزء في الهند جاء أجدادك؟

........................................................

 .9متى جاء أجدادك إلى عدن؟ .................................
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Appendix (C)
English language questionnaire
Cover page
Dear participants,
I am Muhammad Yusuf Nofal, a graduate student at the Middle East
University in Amman - Jordan, Department of English, conducting a
sociolinguistic study as a partial requirement for obtaining the Masters'
degree in English.
I would like to express my gratitude in advance for taking the time in
filling out the attached questionnaire which investigates the language
situation among the Indians of Yemen as an ethnic group who came from
their original country, India, and settled in Aden and then became Yemenis
after the British withdrawal in 1967. This questionnaire includes questions
about your language background, language proficiency, language attitudes,
language use and demographic and community background.
You have been selected because you are a member of the
investigated community. I am interested only in obtaining the needed
information that helps me in finding valid answers for the current study. If
you have any questions, please contact me at the Email address below.
Thank you very much for your cooperation in this study.
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All information provided will be used by the researcher for only
scientific research purposes.
Thanks in advance,
The researcher
Email: <amma2jo@yahoo.com>
<nofalam84@hotmail.com>
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I. Demographic and social data
Instructions: Please answer the following questions:
1. What is your gender? (

) Male

(

) Female

2. What is your age? ………………………… .
3. Where were you born? ( ) Yemen

( ) India ( ) other ………… .

4. What is your highest grade completed? ( ) Secondary school or less
( ) Diploma

( ) BA

( ) other

5. What is your occupation?
( ) Student

( ) Civil service

( ) Business

( ) Education

( ) Medical field

( ) Handicraft field

( ) Other

( ) No Occupation

6. What is your marital status? ( ) Single
7. If married, is your husband/wife:( ) Arab
8. What kind of schools did you attend?
( ) Arabic Private schools
( ) Religious schools

( ) Engaged
(

) Indian

(

) Other

( ) Arabic Public schools

( ) Indian schools
( ) International schools

9. Where do you live in Aden?
( ) Indian neighbourhood
( ) Mixed neighbourhood

( ) Arabian neighbourhood
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II. Language background
The following questions are related to the languages used by your family,
please answer them.
1. What is your native language?…………………………….……………
2. What is the native language of your father? ..............................................
3. What is the native language of your mother? ..…………………………..
4. What languages do you speak other than Arabic?………………………
5. What languages does your father speak other than Arabic?
1. ……………………..

2. ……………………… 3. ……………………

6. What languages does your mother speak other than Arabic?
1. …………………….

2. ……………………. 3. …………………
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III. Language proficiency
In the following questions, we would like to rate your ability in
understanding, speaking, reading and writing. Please check (X) the answer
that applies to you.
V. good
1. How proficient are you in speaking your
Indian ethnic language?
Name it: …………………..
2. How proficient are in speaking Arabic?
3. How proficient are you in understanding
your Indian ethnic language?
4. How proficient are you in understanding
Arabic?
5. How proficient are you in reading your
Indian ethnic language?
6. How proficient are you in reading
Arabic?
7. How proficient are you in writing your
Indian ethnic language?
8. How proficient are you in writing
Arabic?

Good

Accepted

Poor
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IV. Domains of language use
In the following questions, we are interested in finding out what
language(s) you usually use when talking to different people at different
places about different topics. Please choose any suitable box among the
following.

Questions
1. Home and family
1. What language do you use at home with
your
 father?
 mother?
 brother?
 sister?
 spouse?
 grandfathers?
 grandmothers?
 uncle? (father side)
 uncle? (mother side)
 aunt ? (father side)
 aunt? (mother side)
 children?
What language do you use
2. with you family members over the phone?
3. with your relatives in Yemen when you talk
to them face-to-face?
4. at family meetings?
5. when you write a personal letter to any
member of your family?

Arabic

The Indian ethnic
language

Both
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2. Neighbourhood

Arabic

The Indian ethnic
language

Both

Arabic

The Indian ethnic
language

Both

What language do you use
6. with your neighbours?
7. when you meet friends in the
neighbourhood?
8. when you meet your relatives in the
neighbourhoods?
9. most in the neighbourhood?
3. School
What language do you use
10. when you meet friends at school?
11. when talking to your teacher?
12. when you are given school instructions?
13. In the school curriculum?
4. workplace
What language do you use
14. with your fellow worker at work?
15. with your costumers?
16. with your boss?
17. when you write business letters?
18. when you give instructions orally at your
workplace?
5. Media
What language is used
19. in the radio programmes that you listen
to?
20. in the TV programmes that you watch?
21. in reading books?
22. in the newspapers that you like to read?
6. Religion
What language do you use
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23. when you meet friends in the place of
worship?
24. with the imam/celebrant in your place of
worship?
25. when praying?
26. at religious meetings outside your place of
worship?
7. Different situations
What language do you use
27. with people from other Indian ethnic
groups?
28. with friends at parties?
29. with friends on social occasions?
8. Emotional Self-Expressions
What language do you use
30. when you think?
31. when you are in a hurry?
32. when you dream?
33. most commonly when angry?
34.when you want to express your happiness?
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V.

Language attitudes

The following questions seek your opinion and attitudes towards the
Indian ethnic language and Arabic. (Please check one answer)
The Indian
Which language Arabic

ethnic
language

1. is the most beautiful?
2. is the most useful to you?
3. is the most important to you?
4. is the most prestigious?
5. is your national language?
6. is the language of your childhood?
7. is most important in your work?
8. is the easiest for you to learn?
9. suitable to be used at official government offices?
10. is a reflection of your identity?
11. is a reflection of your history?
12. is a reflection of your culture?
13. improves your economic status?
14. is considered most important for religious practices?
15. is considered most important for socializing?
16. is considered most suitable for your children to learn?
17. is considered most suitable for you to use in everyday
speech?
18. is a source of pride to you?
19. makes you advance in the fields of knowledge?
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VI. The factors that support the use of the Indian ethnic
languages and Arabic
A. Factors the support the use of the Indian ethnic
languages
Please read the following statements and show to what degree you agree
with them by putting (X) in the proper box only.
Factors that support the use of my ethnic language Agree Neutral Disagree
1. Having two Indian parents helped me to maintain my
Indian ethnic language.
2. Having my grandparents when I was a child helped me
to maintain my Indian ethnic language.
.
3. My family and the home play an important role in
preserving my Indian ethnic language.
4. Visiting relatives in India helps us maintain our Indian
ethnic language.
5. Internal marriages with Indians help us maintain our
Indian ethnic language.
6. Watching Indian TV programs helps the Indians
maintain their Indian ethnic languages.
7. The tight relations among the Indians of Yemen help
them maintain their languages.
8. Indian community leaders play a vital role in
maintaining our Indian ethnic language.
9. The pride in my Indian identity has a role in
maintaining my Indian ethnic language.
10. The democratic climate in Yemen helps the Indian
ethnic groups maintain their Indian languages.
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Agree Neutral Disagree
11. Living in an Indian community in Aden has helped
the Indians maintain their Indian ethnic languages.
12. The place of worship in Aden has a role in preserving
the Indian languages.
13. The Indian social clubs in Aden have a role in
maintaining the Indian languages.
14. The Indian schools in Aden have a role in
maintaining the Indian languages.
15. Using the Indian languages during the British
colonization helped the Indians in Aden maintain
their Indian ethnic languages.

B. Factors that support the use of Arabic
Please read the following statements and indicate to what degree you agree
with them by putting (X) in the proper box only.
Factors that support the use of Arabic Agree Neutral Disagree
1. Living in Yemen for a long time makes Arabic my first
language.
2. Arabic is a vehicle of a highly prized culture and
civilization.
3. Arabic unites me with the Arab Islamic world.
4. Arabic is the backbone of my religion (Islam).
5. Arabic is a symbol of my childhood.
6. Arabic is necessary for work.

112

)Appendix (D
Arabic language questionnaire
أعزائي المشاركين،
أنا الطالب محمد يوسف نوفل ،أحد طالب برنامج الماجستير في جامعة الشرق األوسط

في عمان -األردن ،قسم اللغة اإلنجليزية وآدابها .أقوم بدراسة لغوية اجتماعية متطلبا لنيل درجة

الماجستير في اللغة اإلنجليزية.

أود التعبير مسبقا عن شكري وامتناني لمساعدتكم لي في إنجاز هذه الدراسة من خوالل

تعبئة االستبانة المرفقة التي تدرس الوضع اللغوي بين الهنود اليمنيين ،وهم مجموعوة عرقيوة
جاءت من موطنها األصلي وهو الهند و أصبحوا مواطنين يمنيين بعد االنسحاب البريطاني مون

عدن في عام  .9187تتضمن هذه االستبانة أسئلة عن بيانات اجتماعية حول شخصكم وخلفيوتكم

ومقدرتكم اللغوية في اللغة العربية واللغات الهندية التي تتكلمونها في بالدكوم ،وتتنواول أيضوًا

آراء كم واتجاهاتكم حول هذه اللغات واستعماالتكم لها في أماكن ومع أشخاص مختلفين .وتنتهي
االستبانة بفقرات تتعلق بالعوامل التي ساعدت على استخدام كل من لغاتكم العرقية الهندية واللغة

العربية.

إن إجاباتكم مهمة جدا للحصول على المعلومات الالزمة الستكمال هذا البحوث العلموي

وأرجو منكم اإلجابة عن فقرات االستبانة وإعادتها .لالستفسار أرجو االتصال علوى العنواوين

المكتوبة أدناه ،وشكرا لتعاونكم في هذه الدراسة .المعلومات الواردة في إجاباتكم سوف تسوتعمل
ألغراض البحث العلمي فقط.

واقبلوا فائق االحترام والتقدير
الطالب محمد يوسف نوفل

البريد الكتروني>amma2jo@yahoo.com< :

<>nofalam84@hotmail.com
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أوال :المعلومات الشخصية واالجتماعية
أرجو اإلجابة عن األسئلة اآلتية بوضع اشارة ( )Xبين القوسين على الحالة التي تنطبق عليكم:
( ) أنثى

.9

الجنس ) ( :ذكر

.1

العمر.................................... :
( ) الهند

.2

مكان الوالدة ) ( :اليمن

.4

التحصيل العلمي ) ( :ثانوي أو أقل

.5

العمل ) ( :طالب ( ) موظف حكومي
( ) مهن طبية

( ) أخرى

( ) دبلوم

( ) بكالوريوس

( ) مهن تجارية

( ) حرف يدوية

( )أخرى

( ) أخرى
( ) التعلوويم
( )

بال عمل
( ) خاطب/ة ( ) متزوج/ة ( ) أخرى

.8

الحالة االجتماعية ) ( :أعزب/عزباء

.7

إذا كنت متزوجاً/متزوجة ،هل زوجتك/زوجك ) ( :عربي/ة

( ) هندي/ة ( )

أخرى
.9

نوع المدارس التي تعلمت فيها ) ( :مدارس عربية حكومية ( ) مدارس عربية
خاصة

.1

( ) مدارس هندية

( ) مدارس دولية

أين تقيم في عدن؟ ( ) حي هندي ( ) حي عربي

( ) حي سكانه من عدة

أعراق
.91

من أي جزء في الهند جاء أجدادك؟
.................................................................

.99

هل سبق وزرت الهند؟

( ) نعم

( ) ال
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ثانيا:الخلفية اللغوية
األسئلة التالية تبين اللغات التي تستخدمها أنت وعائلتك أرجو اإلجابة عنها:

 .9ما لغتك األم؟..................................................................
 .1ما اللغة األم لوالدك؟.........................................................
 .2ما اللغة األم لوالدتك؟........................................................
 .4ما اللغات التي تجيدها غير اللغة العربية؟
...................... .2 .......................... .1 .......................... .9
 .5ما اللغات التي يجيدها والدك غير اللغة العربية؟
...................... .2 .......................... .1 .......................... .9
 .8ما اللغات التي تجيدها والدتك غير اللغة العربية؟
...................... .2 .......................... .1 .......................... .9

ثالثا :القدرة اللغوية
أرجو وضع( )xفي األماكن التي تناسب إجابتك:
جيد جدا جاياااد مقبول ضعيف
 .1ما مدى إتقانك للتحدث باللغة العربية؟
 .2ما مدى إتقانك للتحدث بلغتك الهندية؟
.......................................
أذكرها؟ .ما مدى إتقانك لفهم اللغة العربية؟
3
 .4ما مدى إتقانك لفهم لغتك الهندية؟
 .5ما مدى إتقانك لقراءة اللغة العربية؟
 .6ما مدى إتقانك لقراءة لغتك الهندية؟
 .7ما مدى إتقانك لكتابة اللغة العربية ؟
 .8ما مدى إتقانك لكتابة لغتك الهندية؟
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رابعا :استخدام اللغة
في األسئلة التالية أرجو أن تعطينا إجابات عن اللغة أو اللغات التي غالباً ما تقوم باستعمالها عند

التحدث مع أناس مختلفين في أماكن مختلفة حول مواضيع مختلفة:

اللغة العربية
 .1البيت والعائلة

لغتك

كلتا اللغتين

الهندية

-1بأي لغة تتحدث في البيت مع:
  أمك
والدك؟ ؟
 أخيك ؟
 أختك ؟
 زوجك  /زوجتك ؟
 جدك ؟
 جدتك ؟
 عمك؟
 خالك ؟
 عمتك ؟
 خالتك؟
 أطفالك ؟
 -2بأي لغة تتحدث مع أفراد عائلتك عبر الهاتف ؟
 -3بأي لغة تتحدث مع أقاربك في اليمن عندما تتحدث إليهم؟
تتحدث في اجتماعات العائلة؟
وجهالغة
 -4بأي
لوجه؟
 -5بأي لغة تكتب رسالة إلى احد أفراد العائلة؟
 .2الحي:
 -6بأي لغة تتحدث في الحارة (الحافة)؟
 -7بأي لغة تتحدث مع أصدقائك في الحارة (الحافة)؟
 -8بأي لغة تتحدث مع أقاربك في الحارة (الحافة)؟
 -9ما اللغة التي تسمعها غالبا في الحارة (الحافة)؟
 .3المدرسة:
 -11بأي لغة تتحدث مع أصدقائك في المدرسة؟
 -11بأي لغة تتحدث مع المدرسين؟

اللغة العربية

لغتك

الهندية

كلتا اللغتين
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 -12بأي لغة تعطى التعليمات الدراسية؟
 -13أي لغة تُستَخدَم في المنهاج المدرسي؟
 .4مكان العمل:
 -14بأي لغة تتحدث مع زمالئك في العمل؟
 -15بأي لغة تتحدث مع زبائنك؟
 -16بأي لغة تتحدث مع رئيسك في العمل؟
 -17بأي لغة تكتب المراسالت التجارية؟
 -18بأي لغة تعطي التعليمات الشفهية في مكان العمل؟
 .5وسائل االتصال واإلعالم:
 -19بأي لغة تستمع إلى المذياع؟
 -21بأي لغة تشاهد برامج التلفاز؟
 -21بأي لغة تحب أن تقرأ الكتب؟
 -22بأي لغة تقرأ الجرائد؟
 .6الدين:
 -23بأي لغة تتحدث مع أصدقائك في مكان العبادة؟
 -24بأي لغة تتحدث مع اإلمام/رجل الدين في مكان العبادة؟
 -25بأي لغة تصلي؟
 -26بأي لغة تتحدث في االجتماعات الدينية خارج مكان العبادة؟

 .7مواقف مختلة:
 -27بأي لغة تتحدث مع الهنود المنحدرين من أصول
-28أخرى؟
بأي لغة تتحدث مع أصدقائك في الحفالت؟
 -29بأي لغة تتحدث مع أصدقائك في المناسبات
االجتماعية؟
 .8التعبير العاطفي:
 -31بأي لغة تفكر؟
 -31بأي لغة تتحدث عندما تكون مسرعا؟
 -32بأي لغة تحلم؟
 -33بأي لغة تتحدث غالبا عندما تكون غاضبا؟
 -34أي لغة تستخدم للتعبير عن السعادة؟

اللغة العربية

لغتك
الهندية

كلتا اللغتين
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خامسا :االتجاهات اللغوية
في األسئلة التالية أود معرفة رأيك وميولك اللغوي تجاه كل من اللغة العربية ولغتك

الهندية.أرجو وضع إجابة واحدة:

أي لغة:
 .1األكثر جماال؟
 .2األكثر فائدة؟
 .3األكثر أهمية؟
 .4األكثر رقيا؟
 .5لغتك الوطنية؟
 .6لغة طفولتك؟
 .7األكثر أهمية لك في العمل؟
 .8األسهل للتعلم؟
 .9األكثر مالءمة لالستعمال الحكومي الرسمي؟
 .11تمثل هويتك؟
 .11تمثل تاريخك؟
 .12تمثل ثقافتك؟
 .13تحسن من وضعك االقتصادي؟
 .14تعد األكثر أهمية ألداء الشعائر الدينية؟
 .15تعد األكثر أهمية للتواصل االجتماعي؟
 .16األكثر مالءمة لتعليم أطفالك؟
 .17األكثر مالءمة لالستخدام اليومي؟
 .18تفتخر بها؟
 .19تساعدك في التقدم في حقول المعرفة المختلفة؟

لغتك الهندية

اللغة العربية

سادسا :العوامل التي تدعم استخدام اللغات العرقية الهندية واللغة العربية
أ .العوامل التي تدعم استخدام اللغات العرقية الهندية
أرجو قراءة الجمل التالية ومن ثم اختيار واحدة من اإلجابات التي تتناسب وآرائك الشخصية
وذلك بوضع إشارة ( )Xفي المكان المناسب.
العوامل التي تدعم استخدام لغتك العرقية الهندية
 .1وجود والدين هنديين ساعدني على المحافظة على لغتي الهندية.
 .2وجود جدي وجدتي عندما كنت صغيرا ساعدني على المحافظة على لغتي

الهندية.البيت ساعدوني في الحفاظ على لغتي الهندية.
 .3عائلتي و

 .4زيارة أقاربي في الهند ساعدني على الحفاظ على اللغة الهندية.
 .5الزواج من هندي/ة يساعدنا في الحفاظ على اللغة الهندية.

أوافق

محايد

أعارض
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 .6مشاهدة برامج تلفاز بالهندية يساعد الهنود في الحفاظ على لغاتهم.
 .7الروابط القوية بين الهنود اليمنيين تساعد في الحفاظ على لغاتهم.
 .8القيادة الهندية االجتماعية لعبت دورا مهما في الحفاظ على لغتي الهندية.
 .9الفخر بهويتي الهندية جعلني أحافظ على لغتي الهندية.
 .11المناخ الديمقراطي في اليمن ساعد األقليات الهندية في الحفاظ على لغاتهم

الهندية.
في تجمعات هندية ساعد الهنود في الحفاظ على لغاتهم الهندية.
 .11العيش
 .12مكان العبادة ساعدني في الحفاظ على لغتي الهندية.
 .13النوادي االجتماعية الهندية ساعدتني في المحافظة على لغتي الهندية.
 .14المدارس الهندية ساعدني في المحافظة على لغتي الهندية.

 .15استعمال اللغات الهندية أثناء االستعمار البريطاني ساعد الهنود في الحفاظ
عليها.

ب .العوامل التي تدعم استخدام اللغة العربية
أرجو قراءة الجمل التالية ومن ثم اختيار واحدة من اإلجابات التي تتناسب وآرائك الشخصية

وذلك بوضع إشارة ( )xفي المكان المناسب.
العوامل التي تدعم استخدام اللغة العربية

 .1العيش لمدة طويلة في اليمن جعل العربية لغتي األم.
 .2العربية هي لغة الثقافة والحضارة العربية العريقة.
 .3العربية توحدني مع العالم العربي اإلسالمي.
 .4العربية هي العامود الفقري لديانتي (اإلسالم).
 .5العربية هي لغة طفولتي.
 .6العربية ضرورية لعملي.

أوافق

محايد

أعارض
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Appendix (E)
Map of India

This map was extracted from the official website
'www.mapsofindia.com' in 2011.
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Appendix (F)
Map of Aden
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Appendix (G)
Panel of experts
1. Prof. Mahmoud Al-Khatib

Applied Science and Technology
University

2. Prof. Mahmoud Kanakri

Mu’ta University

3. Prof. Riyad Hussein

Middle East University

4. Prof. Rasoul Al-Khafaji

Middle East University

5. Dr. Ahamd Al-Hasan

Petra University

6. Dr. Suleiman Al-Abbas

ATLAS for Research and Studies

